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This progtaa evaluation of the 1967 suaaer Head Start 
Frograa examines data in these areas: (1) program functioning; (2) 
student gains and school readiness; (3) parent involvement; and (4} 
ancillary services^ The report evaluates 720 classrooms which 
contained 23,000 children and utilized 51 supervisors, 260 head 
teachers, 726 group teachers, and 6,100 subprof essional staff. 
Bethods of assessment included systematic obsMLvation, 
questionnaires, and interviavs. Also used as Csurces of Information 
mere intelligence tests given to a subsample of the students, surveys 
of staff files, and Board of Education Head Start files and me«tio<;8 
vith head staffs, supervisors, and parent groups. Hany of the forms 
ased for assessment are found In the appendixes. Results of the data 
indicate that the program vas successful in achieving its stated 
aims. Conclusions are discussed and recommendations made in terms of 
administration and communication, staffing, equipment and space, 
program success rates, parent involvement, child progress and school 
readiness, and ancillary programs which include social, psychiatric, 
psychological, medical, and dental services. The durability of the 
results can be measured only in a followup study. (SDH) 
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't- 'It herr^ : ■ T. 'ill o:' t 
' J \' 6 ^• . - a' o •? r: , 'vTine r 1 * T 
]^ t - - r e r r t he ! ''OJ'; c t i oni n^ 



r*."? A- ; •:; ' pr^?'^''^^- prf.^p'ire i tr^e children 
■ -r 1 ^:^i*^rJ"^rT '»ri 'irri Mrrt fT'iie. parent, involve- 

'.r-^.-e -ijtt^i oi.pAV-:! tLal the pr~.;Tan vir su'/cesni'-ol 
:;. AiJvLr.r i'^ r rt'i^ ^j-l -li-nr. Th.e -iur-ibili ty -here 
.-"lin:- ^--ij. 'nl;/ be "le^ir.-orei in ■ r'^llo-^^ap study. 



>.V:^ /: 1 r : ^ ~ ^ :•: p r e r ^ ur* - r 'b 1 1 1 ud e in the f oil owi n ^3 
r- -i :. i r t r-i t " .'r v;']liT.:'ly har.ilcd 'jU>' requests for 
'i. '1: 'i ir. .3]. ire tneir already '^leav;/ recponsibilities 
varln.' * r'jj-r.v^r pro.-r''/:.: !'.:n~ . Ali^^e H. Harwood, Coordi- 
:.'it-,y ^, tne :- rec ch.'.'Ol Cliili Develop^ient PrograTn; Mr. 
xi'ircli il-io^-er, A.^sociate Coordinator; and Dr. Ruth Baylor, 
oupervio^r ' i' Curri ^olir-, . 

Our -^.^ '^n'-.s %l30 :'o to the •"-lustrr supervisors, head 
teachern, and staff rriembers of each preschool center, who 
provided us with all the data we requested. 
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' ! . ■ ■ . > .;;-t,. . M -^f mention of zne '"ity 

: i '^Ji : '^'pt^ '^-^ --^ '^^"'^^ here to pro* 

•3:'/' ^'.-.f'^'r'^ ' '-^c ■ V • ie)', * Ir. tlie ^-on .^ept Head 



■ • ■■ • r: 'oiMU^'tei during 

p^- : \- . ' ^ ^ -11' v.or^ -.^iven educa- 

' \ • • - 1 ] "'• ' ' «^ ■ ■ .'; ^ ■ 1 er 1 J . c lu^i os i ty ard 
'I'.." ^ . -nvj'^k'' : 1. '::lenln;: sKills prere- 

'J'jI,-; " :'->' r\i .:;h:ol. Recent ctudie.^ have 

■ir'/-...!: ■ l] :/-er: t'r-n". ncnically and so- 

'L-^li;. "il " "i-/'^:.*/:L.:e i oJ'ten nave considerable 

i : • '.aM// ''^'^y ^n^-^ ''•ot: ■'ronted ■v^.'lth the learning?. 

' • V- oleT^:er.ta"^ /grades. They have 

r.-^.t i ' ■ -vj >^vin"f^r ^\r.^\\ for.ter curiosity, cri- 

■ : ' i; ' e,, \'\'~^. hivo ^a positive attitude 

■ 1' ^j^-".-^ elver , tr^eir iarrdlieG, or their schools. 

'l :.e pr^pored i rencnooi Child Development Program will 
.-^.erv: -e r'ire- 'iKd r,ix-year-olds without previous 
/'^■•^ol ^ ■-•p'^'^ien "e. Ihene .children '^11 be entering 
•1: r -nrier. i'irot> ;:r^ide in Septenber, 1;^7. The 
•';'] • ^ • re'"^-- -^Ui'-n^rl-ien-r^j nute sessions ^^.11 be 

e i -ptiTnuDTi use of opportunities 



.' ^ • -t \cr . i .^.'U.t1' Tr , rl r.'t ;ir.n , ::tvo3 

■1.: : ■•J'.:. -J -^'i'-^r, -i: : '^-p: 1 -Lrwuri,'" cxp^'rien^^es • 
■■ ■ • .;• v;ili L'-' -i.-ri/tei in l*.e (.lasrr'^o^. by u 

' .'i :•; A';-^ !o 1 ;-T^::\u:-.it:; b'^3(^ 1 porroi. ^^.nd by 

■ 1 'i.^ra :>t ant . The I'lt.ter are youj.^' 
p ■ tI'"" ' lle.':e experience wno nay be interested 

1: prep '-ir: -. r '-'arly Tbi Id - n-^O'i lif^encure. The 
■■•'i.Mre:. a-^ 11 * -I'/e a . :Ily r>!/:?k an i lan-;h. peri^:i 
''-^ ■ ' o p-i.rajj-^^ ■:e^:ri'''i.al:i eat with 



'. ■. * .* hope: t:iat by proviVUnr ot.'ilT to tj:ive cocial 
.-■;r ;:^'j ar.-jrdaT.?e ai: : psy-^h^olo^'^ical h«^lp I'wnere 
• ee ie : y:"iir..' :.^':liren 'ir:] thcli" families at^II 

: "elpoi s' v.-i'. ' ■ '• ■r; brid-'c the t-ap between 
'•.•M!" -jrd -in: a^tu^l 'ichieve"":ent, durinr their 
- -li^ ] ^ yoay in ::r*h-ol. 

.- an ' '-^ :-r] 11 be j r ■ ■ j ui^ a re Ci ^ o b t3 c e 3 " t i v e 1 y i n - 
vlv^j . in *:-dr :h:iildrenV': educ--;tion Ihrou^jh. parent 
])y v x.'..- A':ii •"ill be ir.pienented by I'anily assis- 
l-v:.\- ar, j : t:^.:1:. •■.■' rkers. T};ese nonprofessionals 
..■ill v. -rk cl \iely ^Arit':^. ttie professionals and with 
h e ha^.-ilie.": chiliren in the prOf^ram. 

i • err- ;s*ill be 'i ieeper r-T,r up'-n p"rent i]";volve- 
r':^r.t ' :^ ;,'ear. -iV-' t i ^'-/n], ; o": ■ ^nt *r seen as a 
.■';cnei^'il tor"', use^i to re:.'er to a ^'ide ran^^e oT 
activdti^r v.': i :h '■•■,oo - eduoation'^1 te> rmiiues 

t" oelp parent:^ develop /o-ijj.der /ijii rjore efrective 
^oth^^b^ "O" 'dd'd care. 

: aront inv Ivev.ent riay alo: bo . een as a broad social 
■"~ve'^;ent, ar.^i ocd jULtedly it h.as trained much of its 
I'-.potao ''rrjT^ the rr^ny oi.an^^^es in the social climate 
o:' : a'*dlies and rooi^jty. Parent involvement con- 

•enti^ateo on tiie mental healtn of the child, the 
parent, and on too relationship between them, but 

':,l.--o;;' ..i'.iir: the context oi' the coinmunity. 



It. oor.oiio:^:. : ' hat the ' -^e school Child Development 

rO:-raoi ic or lent ei toward meetinr; a multiplicity of 
needs of families experiencing severe emotional, 
. -"ial, and eoonor.i ■ deprivation, the scope of the 
prooram h.as been broadened. Th/ child and his place 
in the family will be considered in relation to the 
pressures bro''j^^h.t to bear throu^^h relationships in 
rilo s';hool environment, and the nucleus of }iis formal 
I'^a^ninr e:operience, the sc}':ool, Tliere m^ust be de- 
parture hroir. one ac':epte 1 mi Mle class concerns and 
a r ally in ' effort t uj.i or stand tliO concomitant re- 
sidue '"rom extreme deprivation influencing family 



a:. J ^n^.ui.itv '"areful attention will bo given 

t^ t'r-.e ir.rorp .-^rati .^r; ol" rc^:^diril .^killn, b^asic cor.- 
copt J of f'lr.ily llvi;::; a:; ] a relearnin^j- experience 
In utili:'!i;r trxi ^r.any V.urr.^an welfare resources avail- 
able t^' tl-ie jorrr;^xnity at lar^e. Basic to all tl^ie 

^ru'ii :erat ic! .r: will be "leetinfj he interests of tt''' 
parent s '1:1 ^ t : .-^h;] Idren. 

Thr:*^':r: ti^e parent involvemenc prOf^ran, we woul^l 
pr-^p-^se to ^arry ou* the tollo;ong aijns : 

1» A rescui'oe for parents to understand tne needs 
""f preset ;col craldren. 

T'^ i:elp p^.r'2ntc. to learn to assist their children 

t '1 ^ . yi ear r c . ^'C 1 wor k in r e la t i on to w} ta t is 
o-^inr au., -i.t. 

?■ felp parer.ts to leai^n to participate in school 
ao 1 "onr'^.'ULo ity life and to eti'^oura^xe the develop- 
^■y:::' skills f ;r total parti'^ipation. 

T h o Ip 1 -"^A - j n 0 -T^Q p n r en t s t o t a]^ e aji i nt eg ral 
part ir. sc^ o^l and :onr.unity life by helping 
ther; to nor^ out distortions, realistic aspects 
','f ■■nvT^uj-.al li'e, ^nd to reco/^nise their stren^^ths. 

' 'M'.; -^.to oarents iv. areas in whioli they express 
■i noe; f~r ;"'jrt}:f-r train ir.,'> 

'f jv" ^ 'iO": pportujil t '1 OS for education said 
rcoro'tti or; i"^h ^t-^^y express interest in. * 

T- eln r parents to u^.der stand t}"E concept of 
t : . e p re .■ h o p an i r c ont r a s t to the v ar i ous 
"clol'! <'arc" pro^irarns. 

Tf.e I'ollowin.' evaluation can be only partial at best. The true 
v:"^rth an I value . t'.e }:ca'] T^tart experience ^^waits the test of time. 
AC have enieavored to provide a firr: foundation upon which' subsequent 
study could be based. This report seeks to evaluate a complex of 
Y'-'O classroons, or.^anis.ed within 260 sclno'-ls, and it covers the inter- 
action of ?''^,yOOO children '^th rriore than 9,000 adults. The adult rroup 
was coT^-posed 01' supervisors f'jl', head teachers (26O;, group teachers 



[I2A}, and subprofessional staff (8,100). 



r 



'■•;e ^rea.^ ' ij^ i , : .v -ito i :!i ':e ''>ri:'inal project der 



■■■ jrtrt 1 p'i:.t vill be -vbtainod by 
iu-\- ' i ■^r.i'/ii re . :\enponre3 (jotained '*«dlJL 
.'iui'j 1 I','-: -^^-ip* i "n oi* operations; (l-'' relations 
v"*:; "J./^'.or pi^ .v-^ 't ]ji.ir - ^-^.nel : ' jal^TTiCnts arid ratings 

• :.r r , 'tivltie^. i : ut c OTTie s ; (^*^' explanation of 
: r Mo-.o ; ru.'^er>l.i'^nr, and recomendations . 

Hpe'lal raer ti ..^r.r.ai r-es and interview schedules, 
t appr priate .reclions luosti ^^nnaires and inter- 
vlov .-jhe^Jles. vill be planned 1 provide evaluative 
lata :' r ^'.aJo>' p>'n:7r'ir. ele^eiits such as (l, social ser- 
vl 'or, pr;/cf. Ir.-^l "al rer^^rices, and (3^ parental in- 



Cbnervati^n will be used to assess pro^^ram processes 
a: ] ' ut: o-.^ s . T*^ ir: : ' 'i ual it^ied observers -will visit a 
roprer.er.ta^ ivo rar.ple ■ t:.c profjra^'s activities as a 
ba.:!.-^ :'cr v\ri}\inc jud,Tien"s and recomendations. 

T r . e G va 1 ua 1 *. :. ! . cb j o ^ 1 1. vo an '^.1 r.\Q a s ur e s to be used 
are ar :':'-:ll'' .;s : 

' Method of 
Objective.^ Assessment 

1. Asse:;sment of child devel- Systematic observation by 
opment in key areas to in- qualified observers on the 
elude language developrrient , basis of appropriate 

per.^ on al- social adjustment . criteria. 

2. Assessment of constitu<-nt Questionnaires, interview, 
prOfTam components: class- ^b.^ervaticn . 

ro^om activities; trips; 
social serv.ces; psycho- 
lot^ical services; parent 
p r o ,;;r am ; f ami ly c omip on ent ; 
lunch prograrTi; health pro- 
r^rarri; library program. 



Method of 

:-je i ve3 ' c>:^nllnue ^_ Assessnent (cortlnu^^i ■ 

^questionnaires ;'pef:ifi all:; 
suited to the rolr-" - ^^-^-^^ 
type of parti ("1 pint "i 1 r^' 
prepared and ailmin i r.t.'. r-o 
to a sajnple of the part Ici- 
par.ts in each cate^^^r:/. 



Interviews ba:;c^] ' n :i [ ^y^^ \*- 
fically appropriate : rJ • 
view schedule will be - i.- 
Jucted vdth key rupcrvii^ory 
personnel. 



'I-.ir. ev^JLurr : ■ r. j^l'-- i-"^ Ir^prover.ent over those x^^"^ ''^i^^'^cd in provicur^ 
pr " ^r^*z\r, 1" 'i.j a ;'^*oatGr e'TipriasiG on what 'U'tually i.^ppenc to trie 

c ' i 1 : r o r. . ■ vo v.*e ve r , 1 1 iO pi ar. : on t ai n o no cpe o i f i o at i o] i n f or in ^; t r ur.c 'i i t s , 
'in ] t : :■ o p r ■ ' ■ c wa o pu ■ , 1 r"i to pr a c 1 1 o e wi t }^ 1 i tt 1 e i n- ] :] < ^ - i. M on } i at hri 
'^valuati.: '.-.'ar t'. ho ^*or/iu -ted >o,r,«, teachers were n^^t., ^vLerted durin,' 
the prcrorvi:e orientatior. period to the possibilities of a:, evaluation, 
nor to their role ar. nemborr of the evaluative team). Thus the evaluiitors 
ha/l f ~ ^.-/irte rapid iecioion.^ about instruments ajid area;^ to riea^pxre, in a 



':t.i " nr: part ici- 
p a ! : t 0 : .: 1 ur t c r s upe r - 
vl/ rr: i.ead tea'"*. ere: 
" "•a": ar:;: educational 
' i r ^ a t ; ar. i ly 
w rk^..:;: fardly assi^- 
\''.:\^.r: i.oaoher aider; 
\' 1 t e o r o : p z y c : . ''^ - 
1 '.: f :■; : i-il workers , 
• i > aider : 



/u:^* ^rvi r "r;; parti ^"'ipar.ts : 
" r d i V. -1 1 0 .r" I a 3 " c-''.' i ate 
^ 'I i a - ' ~ r ; a o s t aj^ 
~ o r ■ 1 .1 1 : r of p r* o h - 
1 'i .^t n : arri::ta!.t 
' ■'.c r t .;:"^oial 
••: " io:o ; lire^t r 
.:c:. oi vclu:':oeerc : sup- 
- V 'rl z " r o : * p ar e i ; t p r * :> - 



^il ! o o^ ^ p o i t r. e o on d r oi-U id i a. ^ ^ - ■ ^ 11 o f 1 ^'.r 




A *?;a.1~r '('u:: Ii; l.liC Rnard ivlucation* :^ liead Htart 

xffar.nlnf" t!ii<- ye-xv var> in the direction of the parent, invclvernent pro- 
.:rap:, the ansercn^eiit o!' whicli data we h5.ve included in this report. - , 

V»*itl-in fp.e '/ur.o all'^tted I'or ^^.ur total evaluation and presentation 
cV our report, \<e r,ad to limit our observations of the ancillary pro- 
TeL'ni )!ial .:ervi:es (e.g. rriedical and psychological!; reports on their 
operati^-nc; were rot available at the tiriC this report was b€ing 'written. 

::ie main focus ol' this rex^ort was- the children and what they 
were r^et"* i.n^^ from the prOf^rajTi. Factors regarding the administration, 
teacher training, or equipment were viewed in terms of ""l^eir relevance 
in fcr^terint3 the acquisition of skills by the children. 

We were interested in determining the degree to which children 
were beini" prepared for their subsequent kindergarten experience 
, *'l-.inder;:arten readiness"). A data bank w^as establisled which cein provide 
the rroundwork for subsequent evaluatioi: of ac'.ual performeince; the data 
cover "'.ore t"r/^n 13,0 >" 'hil iron fro^o the total of 2^,000, and certain 
sets of data are available on all the children. 

Tmc conducting: -f this evaluation was facilitated by the top staff 
o:" t:;e B'arl ' /education who were*\^volved vlth this program. 

^ror a hu^e pro^^ram, assembled and implemented over so short a time, 
all levels of administration functioned adjnirably and beyond 'he call of 
duty. A rr.arked pernonal pride went into the program, which changed 
frustration into creative energy rather than apathy. There was good* 
team cooperation. This group provided a flexible nerve center to the 
whole program and set a good "esprit" for others. For many it was an 



tall:^. plus the additional burJen 01' ;jcrut>iir.' ■•H" -a i^-:', 

'±\.\,^::.Q eval;iatvi on :'1^i:'r. 

T 'iiriini.itrat'iV'.^ ot arf were well in:'o?'^:yo! -U/ ^o j-o""!./ < • d J. n-.^-'Od 
T>r bltj-:;s. dorriculurr: n j^'oe^'ti'^'no '%rd ''.al-ri-U wei'O ; ■' ■ :. -ilii' 
1 c a.i:"iini.'trative aour::eii and skill dlop].ay(^i In ir.t n-i,j. )'<:j].iii 1 on;?: 
w -^li] ] be a credit to any lar^je co^p ■^•ation. 

.;:.arlo o-' tiie :^tat'^' liners o:' ■:^aTni:;u:.i^;auioTi , a.: >o''j i'- pnr:^r?i-inel 
.• J) ier -ripti'M^^ Ocr t:.c 'reGCiiO'-l Child Devel^'p\.-i;t : i'.-.--v , a-" ]>re- 
.^v-.'0:e'3 ir; Appendix A, Tables 1-'-^. 

T-.e Pu^jctionin^j of cluste^"* 3Upor^/i;>oj\s was r-I.d.Iy r^j'i'er?! 1 vo. -Tne 
.^uporvl /-.orv-: * reports rO.owed the excellent car:Tnijj-:icatioii of information 
vl^:.in the prcr';ra.r.. r-'reocnted in " . A]:^pcn':iix ^AppeivJi'-: A, Tables 5-7) 
: a:. e:-:ar:ple 01' t:;e o : d'i;:ien ■A.ti: v.':...:-:i infor^iialion v.ovel t'rora a. 
'enteral rneotir;^^ oV t/ie :.'l cluster .:uperyi:jcr^ at 110 L: vinrr^j-Ai Street 
t'::e clarsrc'orns, in one '^^ay* :'roin af''.enda and T:iinute:: ohe meeting 
' ■ -lOtual prof^rai:- ac^:iv tie.-; in -.oe i -i-'ivi .tual arear;. 

:-'ethodolor:y 

In teimi3 of a sy.r:er..: tliorry approach, the head L-M-u'-t pro;^ram can 
be ie^i^Tiated ac; one v..:;: re a prop sal i." ;vrit"t.en according to a series 
0-' .-guidelines, I'ur/h'^ ai-o a^ar ied '^itirin (certain budr.ei cafe.- dories, 
staff is hired from a predctei-mined reso^orce pool, orie!ilaf>i on /neetin^s 
are held to set certain areas of emphasis, classroom. s are set up in al- 
ready existint^; facilities, children are recruited accorviinr, t'l certain 
priorities, classroom, ^-i-oups are form-.d and operate f >r srveii v;euhs. 
In addition, ancillary professional services are inlroduced and parents 
are ij^duced to participate. 



•"acil pp.aro 'mo above ^.O'lol brin^ys *d.th it assetc and lir;itati'~. :i. 
In r^orr.e pivineo, ti^ere io an element of choice; in some there in none. We 
':ave I'elt It oxu^ ro;3p'--n3ibility to assess this particular dimension oi' 
chc^^^e vevzuz <: : !:.:traint in cur report, in order to give a fair estimate 
of thic prOf-ram. 

Ar» noted, the evaluation of the sevon-week suinmer 19^7 program pre- 
sented certain methodological problems. The project required measurement 
instruTTients tnat could be aistributed rapidly to all personnel connected 
with Ch.ild Development centers, that could elicit full and detailed 
response in as effi^::ient a ma.nner as possible, and that then might be 
collected and processed -electronically. ^» 

The aim was to analy::e a large mas 3 of data in order to provide feed 
back inf ortTiati ^n in sufficient time to be used in the year-round programs 
and in the plar^ning of a suririer program for I968. To this- end, we sought 

1. To reach and assess the opinions of all personTiel 

associated vith the prog;ram. 

2. To provide respondents with a simple form to fill out 
in a short time, which might still tap at'^^itudes and 
reactions to a wide variety of factors affecting the 
program.. 

*i. To develop information-gathering instruments that woLild 
be r-ipable of capturing subtle differences among the 
c^iiD.dren and among the program components, and that yet 
cou?.d be handled in quantitative terms. 

Our purpose at all times was to examine the program as objectively 

as possible, ^nd to encourage all respondents to deal with their indi- 

vidual experiences in equally objective sind professional terms. 



3: nee j t in ar; aceptei :''ict t.;.*it i:. t.:.;/ sever. -woek j^^'ri-:v-ri -tr; 
'".asr.ive as the Hew Yor'f^ Ci'..,' li^'-^t.-: cVart pT'orrar., sorr.e teachers will 
be rore effective tha!*^. otl.err>, ^r.e chilirer: 11 ^^roa^e"' pr^rresG 

tr.ar. ethers, sorie ccnr.ui^itie.? -^-i-ll be bo'^.ter .-served than .■i]]*-^rr.y -'^tc, 
this ir.vestif:;ation attenplei :'ccur cr. t-r- .it i^'a^t-.ire axid content of 
the prZiZr^r.j in tei-^.s oV ^ t^ ahilit:.- ' ^: fer -ipprcpriate ari'l useful 
activitier to the 23,000 ?::il:irer. v \N!;or. liro 'tel itr, rer/iccr, ar- 
veil as to their fariille;:. "rdr pui^p ^re v; t ? e-' a"iir:o p-^'- '^;r-c^. 'i pupils 
in such a vay as to fini '^ut : "^"■-■? j.c^f ^ra^'. -rir " ruly servi:;r lie neeJc 
::■ the pupils, an pcr:eive': b;; all l"v:^lr vhich in.:IuJe'l both 

pr 0 : ' e s c i on al ^ir. 1 c or:2^.un i t- y . > 1 o . 

The basic handicap cf c v. " i . ■ 1 ■ '-^ : ;■ -q : Lay i m ''he fact that, 

"..it: in a ceven-veeh spa:.y n^ va~ ' : ; ' - ■ ] . "Anr. the ^iiildren 

cculd be ^ur.'ier' aken, ar. i any . ^ n- 'V\: ■ r ade by cidldren as a 

recul^ c D^de:' a\ c--a>-^yh„ ^- ; be r>u.V>rtant.iated . 

pr-' yreso "ai. only be ' .e'-c ^:' .-: .y iy at the end of ti'ie 

hindcrrarten or t^i^^ >:T'^-'i- V^'- ' r " -t, after ^ i.urnber 
^c" *'.cnt::c, and then zy2.y vitn • ■; u/ ■ -"t:'-: : -lil;; matclied control 
j:'^p. h :notrielOGG, wo ^^ppol r;.'h;-tv:iy .L'.C'.'' T:ain source ol" 

acade*:dc i'^.prove^ent by .as-'.I.. ■ -j'.^ r. : eir 'jpinicn -jT the 

pr^ . -i^esG v-'iich they pe.coivel as occui^riny in inai\d iual children durini^- 
the seven -veek period* V,'e discuss tr:e ci.T^.if icaiice and value of such 
inf ".r^'.ation "".ore fully i:. our next sec Li or; ':n instruments aiid sources 
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D. In?trur.ent5^ and oources of Datri 

Our overall data sources included the following: 

1. Die;iteh forins (our automated data-gathering system), 

2. Stanford-Binet Intelligence Test given to subsair.ple of 
children. 

Survey of Board of Education Central Head Start files. 
Survey of staff applications. 

3. Regular meetings held with top staff at the Board of 
?vducation to discuss the problems they were encountering, 

6. Supervisors' meetings and reports on program. 

7. Kewsletterr put out by individual centers. 

8. Parent advisory group meetings and parent involvement program. 

Questionnaires sent to parents, inviting reactions to the 
program. 

10. Discussion with ancillary service department heads. 

11. Visits to individual schools by qualified early childhood 

education specialists. 

A descrii)'>ion of some of these instruments aiid sources 
of data follovr. 



r:':lo *nor. "inn] :^ >^'\plily, 1* vt:; .rial n^al-i. . 



\' :.T 



in \pp^r. ]: 3. 



• 1 - 



?verall . .-r ^nid t r-ii..:! n.r p-'oblor:;;^ . 

V^J vo-* e interer^el ;n -n: vlnn :.ov ♦^f'^e""* ivuly nis up-^rvi r- :-r;/ 
^ ■■ zt'ii^:' A^iJ p'tr^* Ij/x^l*. " -r. * i pl-inidn,- o:^ 'I r :-r' • j-r - 

t r.e 1 'o:". o p r C' r ' r ^^v.. , ' o n r ^ ^ u • /j r ■ ' c j ' e ^ i ui pr o n t 'in ' i upp In-', ■ ■ ' . J 
■p n^yf^ y ' "'•'^m". ^ju^. i '/ — n o 1 ' ' " c "* ' ' " ~ . i ."'I "'.'lor, , . e r g 1 z n 5 ^ t ^ , ~ t o ■i 

in tn-j ::uporv: r'-r ' ~ role in '..rainin<: ot' ct'iVr, both in pr^-- 

cervi^e TientnP/nL ',n 'iXid In -^n.^nlnn cuporvir.ion iurin the seven- 
week ces'icn. - inally, '^e vern intr-rented in the opit i ons cf 
supervisors and hea ' ei-n' ero ^'ii rectors of Inii vi^-Oril center.7 with 
two or riCre clasf 'orin ; on the pr^-blerris encountered ^n the idTjirjJ oter 
in.; oj' 3hor^ - .er^. proyrar;, with all its lir.itations ol' ti^.-:% per- 
r.orirel, tr^rnin*;; tir;e, rooruit^.ent poGsibilities , etc. We wanted 
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.'r'iTi.r in p?**'' '.'!.■ u.' jii:-v:o r^r^., r: "tV: ly r:*-^ lick "'l 'ide.tuat.e e riipment,and 

pocr re] 'it : onr.riipr b^-^t'Aeer; proi'esr.i 'iril anl nonprofessional /groups, 

Aere sMll "ippli ".Me 'i:'ler two yo^r.^ r^r '^shakiiir io'»vn." 

I-'-n-^'i ;■ ■ r l:ea'] tea("herr. -tni nore t}:ari 700 gr-oup teachers, a 

f -'rr. eli^itinf*^ the educational theory and philosophy of 
ea _"h teac}:er, her curriculuTi vitae, and an evaluation of 
different t:/pes r.i educational approaches deemed 'appropriate 
!'.'>?' use '^th tlie child population in the project. 

•.in forr. was ^'":ncGrnei viff. understanding the philosophical frame- 
v: ~rk ~:ut • f A'r*.i'"h each fcacr.er crr,ani:*ed her individual program. We 
were ir:terec;te: in ner perceptions of t.he ohil'iren she was serving, 
ar.J for opinion of trie rr.r-rt appropriate, most useful, eind moj^t effective 
r.eto.od.i of education which she believed would work best with these child- 
ren. >;e oondered if teacf;er.o vo'.ld be convinced lollowerj of any one schojol 
of thou;'f.t, be it ''onten.r.'T i or ther-ipeutic nursery school, or if they would 
be eclectic and experimerital, uning -i. variety of techniques and approaches. 

Tiic data rfr^eet alr.o asked teacher o to comment on the professional, 
r elp they hai received in the course of preparing for the summer program. 
We w-tnted t knov; wnether ^'ly r all of the preservice workshops a* other 
staff trair.in^]; methods had been, in the opinion of the teachers, of 
^-^ particular value. Since the planrfi/iij ol' training sessions, workshops, 
and inservice courses is often done without consulting the group most 
vitaLIy concerned, namely, t.-e teachers themselves, it seemed useful to 
poll tf'.' teachers on whether they felt their needs had been met in this 
summer's orientation program. We wondered if past suggestions had been 
inc^. rpcr^^ted in ':his year's plannin^^, thus providin^^ the professional 
staff wioh the kinds of support and training that they felt they needed. 
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In addition, r oit^i was ^^ncerned with the teacher's own past 
training and expf^rience in the field of early childhood education. 
We, t.hpref-jre, inclit^ed iter^r tnat served to separate out those 
teachers ^^thi a background primarily in the field of e^rly cicildhood 
fr^::nn those whose experience lay in elementary education or other 
fields . 

Form For teacher aides, educati-)n assistants (college students 

with a rriinirriUrr. of two years -^f college), family assistants, 
and family v/o risers iViorc thar, 8,^00 people), a data form 
elicitin^j: individual background, training, and other in- 
formation relevant to the^f r les in the child development 
center, as well as their per-^e^tions of the effectiveness 
ol' the clasGrocrn prorT^an in readyinr^ the children for 
kindergarten or first .;rade. 

We tried to include iter:s " !iat would cAv^ ^ clear picture of 

the differences in bacr.ra^ ^'md an i ^j:<perience of the various groups, 

their particular talents or reasons for beirg associated with the 

pro^^am, their own feelin^^s, ent-'Usiastic or otherwise, about the 

merits of the prograrr., and Mr: ally, their perceptions of the degree 

of cooperation, support, an - erprit de corps occurring among the 

various staff levels. 

Form f^^. For the rr^roup y^acher in each classroom (728 in 260 
schools', =1 s^jnr.a?"/ form evaluating the behavior and 
development of cioh child along a number of dimensions, 
includin.^ lan^-:uage development, classroom behavior, 
social adjustrnent, emotional maturity, and perceptual- 
motor skills. 

This form was the major assessment instrument of the child's 
growth and development. Together with the Board of Education's own 

Child Grn^/T^h and r^evelopment Form, it r.erved as the chief means of 



obtaining data about the nearly 23,000 children in the program. 



lT.i.:'uaf:e iGvelc^prncrit 5 Mr> .'eneral bet^.avior pattern, his **kin ier^'arteii 
readiness" pvorilcj airJ a census report including information about 
his backf^rouni, previ^vas school experience, and exposure to medical, 
psych-oloci c'il, or dental services durinj the course of the pro£^rarn. 

The language section of the fonn asked for an assessTnent by 
the .'roup teacher of any iTr^proveTDent In the child's speech noted 
iurin^^ ihe seven-veek procram. As we have inentioned earlier, it is 
very difficult to measure change in preschool children during a seven- 
week period; however, we were interested in the teachers' perceptions 
of speech improvement. V/e wanted to know if the teachers felt that the 
cr.ildren were marking great progress, little progress, or no progress; 
we believe such estimates reflect teachers* expectatJons as to pupil 
ability, and that these attitudes can influence to some degree the 
amoiar:t of learning the pupil achieves. This measure of improvement in 
cpecifi': children dur1r:g the c^jruier program may alro indicate the degree 
to /.-'.i tf:e classroom atmosphere provided a comfortable and relaxed 
settin ^ ''or the cliild. Cliildren wlio seemed nonverbal at the start of 
the program an i wno, after ceven weeks, seemed to have become fluent, 
may h.ave boon rea *' r to ^n atmosphere and staff who encourage un- 
restricted ta2_k. We miust also add, however, that, although seven weeks 
can harily be said to be an adequate period for the measurement of 
language cevelop^-^.ent , sorrie children undoubtedly show a spurt in their 
language rroA-th luring such a period because of structured verbal con- 
t'i.-:^. arolt." 'u. I peerc. ••''iny, of ccur.:e, may show the results of 

such contact after the seven •week period is over; delayed reaction to 
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exp'-rlo:. ! ■ • ' •. - <" , v*? : ' ol .-.'int. ovr? i-ert im':1 e t.he 

."ir: '-'i.; •' ' H-?-^. ^ r^^'U't pj^p'-r^a'^r.n Ir t" prepare c^iiliren 

:" ';r > 1 ii Ivrr ^ !. :'lr.^^ .-r-^ i^, •/•> a'-v."? i ntoreotei in vie tcaclior:^' 

e:^t.:;-.'tt " i,; ^'1 'Mliren'r /O'l iiro:- :: . liere we are tapping t:;eir 

pr :'or.ri v.^]. .* u i •T^.cnt. . 7\e '^r'-^aL^ U.r/e] ^^prrB nt that ^e^tued to contribute 

.".t * .^uC:. "rc^ i inc r " .-rer'^ t,:.e ** " llowi r.. 



:M "t/i.! ;-.'Vcl' P'.eno rear;-: nable i::. pulse control. 

' ati'-rn ijor-iVi r in M:e classror^m wi'>b. relation to 
-'U'.i r,o.' '■ ."^p'^tent h'ij";31irir o;' rr.aterialCj reaconabl^- 
':\v"'0^ '.'n OT)"!:-., i'0.:p'0:.>v io aci-iJilt lirectl ■)r.5 ability 
!:.i'''0-' an: "arr:/ : u\. ac-tivitios, oto. 

T; .'^a:-.': .v'l/ an -'lan -ava T:o teaclicr an appc-i^turij ty to 

prcan^t ta»j '-^l;:'.- ■■ual :^la.'r ^"oa; iariru; tiie "'aTriin^-; o-^lv^cl year. 

iJeedlecs to oay, tr.ir; .1 '^c. rn^ull be extrer.-iel;; usel'-jl in a followop 

sturly. 

rem ^o. '-'or the p;roup teacher, a form assess in 3 program componentG, 

eT.uipment, ani f-^: ?ilities in terms of adequacy for the carry- 
in;^ out of the prorrarri. 

"i.hlz form was a pen :>nal ac cessment and inventory of the teacher's 
own pro.^rar. t served as a check list against vhich each teacher could 
estimate the components of her classroom program, and offered toe in- 
vestigators an opportunity to learn what kinds of activities -/ere being 
'~'?^fered to the ^"hilh^en. Trie three ;^ene'*"al areas of curriculum plannin^^ 
exajnined were: (a lan;'^U'age development, (b; social adjustment and group 
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i'vl;.-, - : ■ -l/'o^^'.. ''o .. ' ]■';■:..' i::.'ludo-i Were concrete 

r.'j^'-.f Oot i or.: :"--r utivitier. t:rit '.'oul'^ bG <' ;n3idoreci as fosteririi;; 

rro\s^i: 'iTi i le'iv! in - ir, t:.e tt^'oe b^iri .' are'ir., an 1 were "arefully 

wcried tc ro:"l<'-' p';^itjvp attitU'^e.^ 1 -^wa • : t'ne '''hildren and tJ^r^lr 

i'x:.llieo. i ' crei'-^re, in addition ' prcvidinf: evaJLuative ini'omation 

Cr^r "Lnir. o^u.ly, it var l:cped Vrjxt the ^'v-^rrr. would also serve as a 

.'■-•aidelinc T^r the ica-iierr, in dovel^pin,-;; ourriculujn ideas* 

i orTi • . r : r t ! : . -r ap t oa cV/: v , a, ve r cd ■ i ; o 0:: ;^ood ' z seTnan t i c 
i i : ■ I 'e r en ■> i al ' ' ^ rrr. , * t ~ u e u.^ ed 'xe a p r e d i c t i ve nea iir e 
t-^r eaeli child wit:i ro.-^pe^d tc i ir overall Kinderrarten 
readiner.G as r.een at he end of tne :>even-week prOf';raTn. 

Kach ,'roup teacher was asked to !hll cut t}:i:.: form for every 
child. '%c hoped that the S6^.ar;tic d i : rent ial wuld yield infomation 
reflectinf]; the teacher's heelinr abou^ cmII-iV' re^idiness for kinder- 

;:arten -^r first ^^rade by tappin,;; less ■ n,^ icus f eelinf.s than were ex- 
pressed iireclly in response t t! .e oi^r. - 1 '.er . ^e were also inter- 
este^l in the possibilities ol' adaptln^:. ^ h:'_^ i*' '^'.ant differential as a 
useful instruTicnt tj evaluate presclicol ciiiliren, -ind felt that this 
inve3ti;'ati" n r.i.^lit establi sii a baselir;e for fut'jro assessment. A data 
ban> for r:ore than 15,000 pupils 1. now on hand. 

The central inf '^rrriation for study in this evaluation was contained 
in Foms and -^'.^ those most directly c necked with tlie child, assess- 
"":ent f his development, the effect of zhe prorrarr. on him, and the pre- 
iiction ^f his later school success, as rr.easujed b;; iiis "readiness" lor 



■*C;;arles Osi:ooc, G-cr.-e ,J. Suci, and hercy H. Tannenbaum, 
Ihe Moasor j:r:G!it ileanin ; , f lllin-is I re.rs, i;'57, 'h'uana. 
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1 — 9 ■I."'"' .'up^ y.'.i '■. .■po-:';l-." ■ ^'^ ■/ -i/p'.-^.: 

• --11- ; ^ : - . , . 

:.;po; i-i - :--r : : - ^>\^' b/o :-v. v ' ■ ; ^' ;r;T.ii- 

: •: .'rc. t Ci"^. 1 ^ v . : -.^-^ .v^.* u^.^] :.r-i ' ell i'. ^j'^illo; - .p'- 

1:. y'::.\ir- :)\--] ^i: ilr-o".. -^'Ik:c -'Vil.: '-^ Ci^-: -Mil -i^: 1 '.1."^ 

'-^-.1 'i: -i':.]:: pr^-r^--'.. T ■ ■ / j i :-3 : -ill ■iv-ij 1 -1^0 

1 ' "11:'.' tv:-.- - = Iv , nv^-vi-.l/ " \. ■• 1 ' ■ r O ^ 

•1-^ -..7: i':.pul r^e.: 3 'tv. i xnor'i.ll:; r.eei. tiio ^^j-rpo ;tatl .'i.:^ -.i' ^/lo tcacrier 

r*". ' , '1 VG r ;n ^ r 1 c : ' t : i q C ^ * ~- ') z enan 1 i ■ 1 i : ' "e r e r. t i al , rave us 

'iT. Ir. ilro'jt "o-. : ' t-ippin,' ^.c-icl^ei*:'^ * perception^; or the ci^ildren'n 

? ' e :i i . i err. ; ' r ol , t , ■ : r " : ' : 'or * i . - ' i ^ori ^ e rwe 1 ^ ;;h t t o tl le p n n r ible 

pernon-il bi'u^ v;i.i'!!i ^:.l--bt ei.tor int^ ti^ie ?'on:; evaluations. OoCC'Od'G 
\ 

T.et!;.oI o: ^bt^tiniri:^^, by ^eanr or -i r^eriec paired adjectives, a prolile 
: e r ■ rib in- p nr t : ^ al i >^ on oep ^. 1 r ' . h i case " k i ] j d er ^at^t en r e ad i ne s s " ) 
cee^.ed a valu-^ble .vay lealinr v.ltb teachers' assescTnents of their 
pupils — vhere r/ be:'"'re-ar: i-a'''.er ^'.easurenerj*: was available. 



Ml r : ov'ilu'it : ^irsir ^ i. np jcially treated optical scanning 
paper, were acc^ip-ajiie i by Tni'"ie->rraphed instruction sheets which cla- 
rified an.^. ar:pll:'ied thf' ibr re'^riated forms, All materials were distributed 
trirow^li *hQ '^1 3upervi:v:^rs. wlio 'V-n saw that the Head Start Center p'-.r- 
nonnel received the appropria*^ r.aterials, landerstood the identification 
C'>din,' oyr.ten, and followed throu^^h on catnpLetion of the forms. 

Our i ien'.iricati >n cyslerr. corresponded to that of the Federal Office 
ct' '^':o»- -lie Opport'ijiity 'C,'-\0/ Head .Jtart Census; thus, by xeroxing the ros- 
* er Vomr. proviaed by ' '. r'.O,, we were a)le to simplif/ our identification 
Gyr.teTn, an-^ provide a nn>'e accurate identification of the 23,000 children 
for any f^ll .'^Tip pr cedui-Co wriici: nay occur. Tracing these subjects through 
Board rf -viucation file:~^ ii order to examire their later school performance 
should be !'acilitated in rianner, r^lnce this can become the permanent 

identification nurrdjor f-^^ "* :":e \nll l. All material was return*^? on the last 
day of the pr6;:ram. 



A 3ubcanplc o:' children, in this case 170 Sr»lected randomly, were 
riven the St anf ord-Binet Intelli^^ence Test. Thus we have access to a 
three-way con:parative estimate of ^'kindergarten readiness:" teachers' 
direct prediction.-:, indirect predictions, and the child's actual per- 
formance on subtests of the Binet, Together these data offer evidence 
ref^ar' iing potential cchool\uccess which may prove 'jO be either comple- 
mentary ^'i.e. ,ta-^> different areas such that, together^ they provide a 
better ectlmate) or supplementary (overlap and thus crossvalidate the 
int'ormation provided;. It. seemed to ug important to exajnine both sub- 
jective and objective evaluations of children in this context, rather 
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!'ol:. /-.lei;; l^*.pyen,i i ^ ni .iti.' repnri.G the prorran, either by 

.'.■v->^r u .'er u.-e-'^ol i ?'3^:/i.tior: in.^lUi]evl t;.e Heai Stai^t ce:":tral 
":l^r- 'iv i -ippli "iti ^r..':, t bo ler ^^'ibed below. 

proouccl v/^^'il'':. ^'.HteriaL! , ph-^tcf^raph.3 , newsletters, reports, 

•u. I ti a':.! -^-:! 'o:: lor."" ■ ro 1 tije '"^^iplexity of the ujiriertakin^% These 

v:e:i'e "^ale rreely ^iViil^blo to ur. 'in-i • .^'^-irte-.] u.^-. ir: ^lovol^pin^;; a pei spective 
iho whole pv- rvir.. 

Zt^:l' ^.ppll?-.ti 'I..- 

'"-pi'.^^ ^ •' tho .' -^r' ■^riptr-^-i;/ : ?r ile-id Gtart personnel are included 
L:. Appeal 1-'- A. We /.m-voyoi -ill ti.e leacter applications and a 20 per 
oont riT'nple :' 'to /ubpr: :'eo.:i i/il 'applications. 

Ti e /t'^.:':' rcTultc i re^jrenentod tlie best qualified applicants. A 
b:'0'u:i - v.T. 0 toe^r educ'itional back;r' Ounds and teachinf];^ experience will 
be rl'r-^T: i:i ti^o analysis tliO auto-Tnated data. 

Distribution and Collection of Material 

Toe v/eekty supervisors' meetin/^s turned out to be an effective medium 
for disse^iinatinr information. This method of distribution was so efficient 
that v;o plUf3:;ed into it for the distribution and collection of our evalu- 
atior. packets. 



prcp-i/'j : ,"1 p*; .-'f.'jl , :.. I'jr o-i>vi .-apervi.?or ; withimthis packet 
wcT'c r.ep'tr'it*: p-i -K'--!.: '^-i':] ^,>^':■cl, an"i wit:ii-i t-e scnool packet, one 

for each clas^^r-'Cr:.. 

:'ac:: ■.-^I'isr.r jij"', pac.ko't pontairie l a xerox copy of the 0. p],0. class 
roster, ro th'tt -juj' i ler.tli'icalion rr/Gterr: matched the one designefl by 
O^F^.O. ^md adopted by the Board o:' ; ducation, Tlds was done so that 
these youngstern could -be followed throu^ii their gtrhool experience 
witnoui confusion of Identification. The packet.^ w^e distributed 
lurin.^ tlie .la::t v/eek ti^e prorra^-: aj.d collected on the last day of 
tne pr'Of'iraTn. 

The I'indinrG presente] in tiiis repcn-t are based on data from the 

ooui^ce.^ 'iescribed above. Additional data were feathered which could not 

I 

/ be uspd i'or tiiis report, but >v}dch are avillable for any subsequent 
studies. Tr.is includes O.E.O. data, and co^r.pleted Board of Education 
Growth and Development rorms (,incl"J:iod in Appcn-dix B) . 

0.F,.0. Data 

0.r].0. undertook its ovci national evaluatio;]. and we xeroxed the 
data submitted to tl:em. It 'Adll, t lorefo ^e, be possible to compare our 
re'^ults with theirs, i:' additional cross-validation of oiar findings is 
carried out. 
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Board of Education Growth and Development Form 

The Board of Education's Growth and Development P to was completed ^ 
for all the children in the program. These forms car: serve as part of 
a data bank for subsequent followup. Time did not permit us to trainsfer 
then to automated forms for rapid analysis, nor to present findings in 
this report. 



CHAPTI^R II 



RESULTS 



RESULTS OF THE EVALUATION USING AUTOIATED (DIGITEK) FORM.S 
I. PREQUENCY DISTRIBUTICfNS 

Results obtained in response to Form jyly the assessment by 
cluster supervisors and head teachers (2U6 out of 311 partici- 
pant3 answered the Form) are shown in Appendix A, Table 8. 
Tliese results prcv/ided the followir^r^ information: 



a. Supervisory personnel felt that they exerted their 
greatest influence ov^r classroom programs withiri 
the centers, and secondly over relationships witu 
members of the local community. They felt they 
were least influential in the area of auxiliary 
services, such as psychological, medical, ^nd social 
work activities. 

b. Supervisors felt that they were most effective 
in the area of job supervision with the class- 
room group teachers and were least influential 
during the preservice orientation period, 

c. Regarding problem areas perceived by supervisors, 
there was a wide spread of opinion. Under "very 
great problem area" (+"^+), the following were 
sta'' and are listed in descending order of im- 
^portance: 

1. Interdisciplinary cooperation 

2. Centr^r-coramunity relations 
^ 3« Organization 

^. Shortage of personnel 

5. Shortage of materials 

6. Poor training of personnel 

7. Poor relationships between professional and 
nonprofessional personnel. 
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The heacl teacher then requests trie cerviceG of a psychologist. If 
the pnycliolorint visits tfie clariGroom, does he report his findings 
to the teacher, to the head teacher, to his ovn supervisor, to the 
pareiit'- ich personnel participate in decisions affecting refer- 
ral, t re'itment , involvement of the faniily or the family assistajit? 
ilov; are findings ir. a redioal exanination transmitted to the 
farr.ily and follov/ed '.^p, wh;ere treatrrient is indicated? Does the Center 
director assume responsibility for medical files? Are teachers made 
a.-.-ire of special rriedical findin^^s that mif^b.t affect the child's 
cl'insroor: behavior'. These are legitimate questions arising out of 
the or '--.ni .-ratior al stru^^t'o^^e the /.umr'.ar prof^ram, and out of the 
e:-rpre:-sed '.'eelinfn-:; ^ the supervisors and head teachers polled. 

hesi^tr obtained frcrr. \ 'jrvx addressed to head teachers eind group 
h-'t n-.^'r\-5 hjalin^' vi:.r •..:\'2\r ov.a^ educa'.lMi philosophies and beliefs 

ir: f'jl ati:'n/:..'.p -^-^ t::e ch.il: p^^pulation bein,- .^erved, are presented in 
Apponn.;-: A, Tab" > ^. These resixLts 3-iOved the following: 

Tf a total sample of 1,?U9 teachers who responded, 
•"1 pe^ ^:/-n\t felt that the program facilitated their 
beir;.- the Kind of teacher, by training or commitment, 
t^ r-y -est wanted to be. 



tablG, Uoe^'^ol, - r ^a::r;ui t^:;l'^ *"or appli ^atioi. in the 



•i. Deut sen ornp^^aoi:: :n lariru-ire, stinulation 
tlir-^u^^h stories, lan.'u^re rar.ec, toachinfj oi' 
concept n 5 carel'ally -^rrarired natoriilf^ en- 
coui^a.-'irr, co.^-iiit -i.ve pro^ecr.c.7 : T^ri s approajb, 
vac favoroi by -V:- p^}' ccr.t as a lii.^iily .suitable 
teach.in.>" ? tyle . 

b. 7::erapeuL : c 1 er.p'iu;^ j ^- i v.l iual o'^iotlmal 

neeas, 'oriderataMiinr of ^y~iilcj ' n : enlinf';s, belp- 
ir.r Mt". to express and work out a.yr'roosive/.er.r. , 
etc,, rather t'^.an tc teaoi; hir. i]\ opeoil'ic 
currloulur- aroan : T:ur approa::}i vac Tavored 
by per cent as a !ar.:'-ly r^ji'^able tea^jhlny^ 
style. 

G. I n i vi i ual i z e i 'vliore er.v'r :.^'/:nt. Is proparei 
to o:*fer complete ai.l varici ";:*;li"-ser\^i jo*' 
possibilities, an^ i t c a : : . e >^ s >: or/, : ly with one 
child at a ti^.o wI^'t: help is needed This 
appr':^ach v;as '■■-//orod b;; '^'^ pef ^^oiit '.. t ::i;^hly 
s ui ab 1 e tea : . i 1 1 r s t ;/ 1 , 

d . !-!ontess^'ri [ pr epar ed en v i r onne n t , t h e^nph a s i s 
on naterials tor sensory e*^erience, ('iraded 
learninTj sel:*-teachin^" by individual child): 
Tiis approac;^. was :'avored by 2h per cent as a 
hif^hly suitable teacidnr; style. 

0. V.'l.ole r^roup (wtiere children adapt to workin^^ on 
the sar:e thine; at the sarrie time, work in in 
lar^e numbers, where curriculurrj is offered se- 
quentiaUIy, one activity at a time, rather than 
ha^/inc3 several activities r,o on concurrently): 
This approach was favored by 6 per cent as a 
hi 'l.ly suitable teachinr style. 
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r. . !v.vr7:tr::.o j - -.rnin^ i "talking typewriter," 
non-huj'^.an st iv. 'li, reinl'orcing learning 
throurii repetition, patient correction of 
'■..:..^t'Ll':er, et^-. - lar^!;ely indi^dualized) : 
':hls approach was favored by 5 per cent 
as a hi^T^hly suitable teaching style. 

' ■ Hir:ily gtructixred prograTn (teacher directed, 

with few choxceG left to children): This 
appT'oacl: was ^'avored by U per cent as a 

:.i.'nly suitable teaching b vyle . 

It was c^ear t.hat teachers rated the highly cognitive, the 
theraoeutic, and the individualized styles of teaching as being 

r;-'r,t Treaninf': al -l:, i ^.-r^ 'ipp]. 1 cabl^^ v;Il}i llf.jad Htart children. 

Of the pre.-^er'.'lco < rieritat l n ethods cl'fered to teachers, "inte- 
.•"r'tted pl^^rrii-.' ■..jf;; nr'r.pr ' v-^ i /:t'i:'f'' wa^ considered the most 
u.^eful plvar^e ;j ^ ■ oi.t •. - : + : '. , -ir -pp'ced to 19 per c>ent who 

four:d v;orkr/r;opr ir. ■jlu: • .-^ i ■ uc'^:'iil^aMd the smaller figure 

1'^ per ' en ^ a ; o : ' ^jj . : ] e c ' ■ a j • ^ i r. • > :il J ; - havi or and de vel opmen t 
hi.:hly a-reful^ 

:''>^cm t- e i n! "n'^ at i'^^^n - iv^ut. i'. ' tca^hers^ own experience and back- 
er our:d, fin'Ungn were ^ir ollov.'.-i: 

1. Alriont 'V.^ per cent oi t':e '.e-i.clier in the program teSiCl^ 
>;i ^ ler.'-lr'en ^r I'irrt "raie dm^ir;'; the winter; only 17 
por "ent, teach prekinder;arten. 

^. .••J.^icnt '^>' per cent the teacnern have had between 2 and 
h year. 3 experience prior to the summer program; 22 per 
cent have t'^.u. n"^ ""l;; one year, and 20 per cent have taught 

/J.thcan'1 * per -ent of the re.^pondents are now teaching pre- 
kin-^'^rccrten r kinder yirter., l"-^ per cent h'tve taught this 
level "'-^r ore ' ear, '0 pe"^^ ^ent ijave taug; ^ at this level 
*--,r 1 -n*^-.' -^o^^.i ''Ve "!ciu."''t at ■*.''^in level for 

V-"'' :/e-irr. 5 an i 1-' jjor cen^ have tau^-^lit at tIJ,G level for 



Fom H'*y 'iddresGG'! to eiucational an^ir-t^nl^, le'icher ai^es. 



I'anily workers, 'Ond 5'aTdly ^r.3if:tar:tr>, war analyzed nn tijc basii: of 
a randnm Gubsample of 8?53 dra'AT] I'ro^. the total sample collected. 
Resolts are precented in Appendix A, ^able 10, (' In tMs table an i 
subsequent ones, percentaf-es were based on the total number of forms. 
Vrnere suir.s of all percentaces total less than 100, the remainder is 
accounted for by nonresponses. ' 

Findin-^s ainonf^ thi.? ::roup included the f oil:. >n n,-'; ; 

1. Only 28 per cent of t^ r ^--ariple hi ad 'lad any previous exper- 
ience working in a nursery school or day care center. 
Sixty-three per cent of ttie sample felt that t,he preservice 
oriental ion pro[];raTTi had prepared ther. either irioderatoly or 
well for their work; 12 per cent considered t\\^ training;; 
poor, 

2. Of the respondent s,?^:' per ';ent w^ere h.i^h school f^raduates; 
only 13 per cent were colle.-e educated. 

3. More than 60 per cent were ner.be rs ci the local community. 
Close to UG per cent v;ore l-lerrcy l8 per cent were Puerto 
Rican, and 32 per cent were white. (This caripares with aji 
ethjiic breakdown ar.on<; the children of: ^4*': per cent Negro, 
Uo ppr cent Puerto Rican, and j per cent white.) 

Over 90 per cent of the re.-^onuents felt that Head Start 
helped children in speech development, social adjustment, 
emotional and physic'::.l maturity, an:^ overall kindergarten 
readiness. This represents almost a unanimous expression 
of conl^idence and enthusiasm about tlie program amc.;jg the 
assistaTit level of the Etaf*\ 

5. Nonprol essional members oT the staff felt that liead 

teachers and group teachers were helpful and cooperative 
to the following extent: 

Head Teachers: 73 per cent felt they were very helpful; 

21 per cent felt they were moderately 
helpful. 

Group Teaciiers: 60 per cent felt they were very helpful; 

25 per cent felt they were moderately 
helpful. 



Tiie -jroup teacr.er A^n '-.skea to ?cr;plete a i'o^t. !'cr eacli cn.ild. Of 
our collectei campl-^ ^-lose to i;;,000 torr:.:, .vc^ Linaly::ed a raridbriy 
selected Gubsar.ple or "O^r. ore thaji T.'O per cent, Kesultc are sLoaIi 
ir Appendix A, Table 11. 

Aj: exar.ination o:' the frequency t.able for ! oiir. yields the fol3.cw- 
i n in f or-^. at i o\\ ; 

1. The teacrierr. ' perception nf lan;3uaf;;e deve] op;r,.ant ar.ono 
the old. Idren indicates foat the proi^^T-am, as '^onGtitut ed, 
seeji:ed to benefit v.io?X trie avera;:e ^^roup. ATironr tne be- 
1 ow- a ve r at^e o- hi Id r e n a^ \ d t he a"'' o vo - a ve r a : 'e children, the 
rate c^f iTnproye^:e:.t vao less riarkod , in the opinion of 
the teach err. '^^l^ere C!iar,;:e occm^red, in terror, of r:aturity 
of speech, clarity of opecch. Improvement in Rn^r;liiD^j com- 
prehencion, and Enj^lirf^^ u::':. "-, * -le peroeiitare of c^^^ '^''"^-3 
seen as :'ar ■''.'.it''^ •• • .: r; - ■ oo avora.^e child re;: "^-h/in ajriOn^;;; 
the bel^'v/- ' ' -IC. /• - ipo. 

2. In respond in^j to 1 he it. or.- --ov d.' 'tini-- ueh-'.vior , teao>icrs 
considered a r:ac'. sT:/i]J.e.' per'-o. "O o'^ tfoe cinldrer: to 
be operatin o below par U i the area of lan^^ua^^e de- 
vel' pr.ei.t, --oi ^- r.uoM !'■ ■ ' n- ^''"enta^'e to be functioning: 
or h^' sup^'^rior lo\ ;1. o :'ou>^ lar-;ost percent a^^es for 
"superior f^or.oti rein,:" app'''" v ' ve areas of response to 
adults, u^.der standin^^ of ]• u Iv'-'S, ^'ooperaoion during 
routines, a.v'j 'i"ooT>t'j.r^e : :' a -alt ^ontro.f. 

3. In analyoin;^ tr^e surr^-.ary 'Iri -'io^.'s contained in the pre- 
■;icti Qj^o of "^he 'hildren's poto!:tial for kindergarten or 

f i r : t ! 'r a' 1 o s uc c.^ s s wo t in'i : 



T^.e lar.^est percen '.'.'.r of below average per- 
formers were in the language area; the second 
largest below- average group were those seen as 
Inw in emotional i:riturity. 



b. The smallest belnw avers ge ijroM^ //as in the area 
of motor development, both gross and fine coordina- 
tion. Hero only ^ per cent and 8 per cent, re- 
spectiv3ly, were seen as below avei^&ge, while l8 
per cent and 17 per cent, respectively, were seen 
as superior. 
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Acccrdirjt; to the teachers' predictions, 6l per cent 
n^' the children will r<ank as B.ve.ra.(ie in kindergarten, 
In per cent wiU. be below average, and 20 per cent 
will be .superior.* 

Other important items : Teachers perceived parent participation in 
the prograjn as follows: 22 per cent felt parents participated fully, 
37 per cent felt that parents participated moderately well, and 38 per 
cent felt that parents participated poorly. 

Teaciiers saw child attendance in the classroom as good* The drop- 
out rate wac only 2 pctr cent; another 10 per cent of the children attended 
infrequently:, and -3 por v^enl nad excellent a"^,tendance , 

Tl:is surnner's Head Start pror^rajn catered primarily to a 5 to 6 year 
old population. ^Triis indicated a consonance with the training of the 
teachin/3 population, the larc^ort per'.-^^jita^^e of wi^om were kindergarten 
teachers. ^ 

Fom ^'^j an a^.'^essr^ent the ].r r^'ur: -i.id its components, equipment^ 
ar.d facilities, was addre.^.^.G:! to Mie :;oup teacr.er. Results are shown 

ppeniix A, T-tble 12. The leidinc -activities that teachers re- 
ported A^tr. the greatest frequency s.c. occurring on a daily basis in 
the cl': nsroom included the following/ : 

1. Independent clean-up activities. 

2. Children' J work is admired, displaye^3, etc. 

3. Children helped to wait turns. 
Children eat with adults. 

5. One-to-one contacts with teachers. 

6. Children protected by teacher from aggression, 
physically cared for by teacher. 

7. Stories read to child :"en. 



*A11 references in the text and tables to predicticriS of "kindergarten 
readiness" apply also to "first grade readiness." Respondents were asked 
Q to predict the child* s rank in the coming school year, whether it be in 

kindergarten or first grac'e. 



ic'n, r.'ijniiw; '-r ' ^rlbu^cz, '^ol.-u\s, cnildren*o j.vnes, etc. 

10. Cl ilirer lielped to ntrol a^^^ressive behavior. 

Iterrs 7j B, anl ,) are larif^ua^^o dGvelopt-:^:nt activitieG, wsi.lc the 
other daily activities primarily concern routines and eriotional coi.lrol. 
Activitier^ that teachers report- as occurring least frequently are: 

1. Photographs or tape recording's oT "the children. 

2. Caring for pets, plantr , etc. 

3. Stories dictated by or told by children. 

Teachers^ evaluation ol' the adequacy r-i' the materials and facilities 
provided for tr:ein during the summer prograr; indicated tlie following: 

1. Materials for arts and craft o, the general classroan 
setting, block building materials, 'oilot and sink 
facilities, ani ^naterlals for language development 
were seen wit':, the rrealc/; ''requency as being ade- 
quate. 

2. V/oodvorkin/ equipment, ou"*- :r)cr play space, materials 
and equipm.ent j'^r sciej.ce aiv; ''^^oking experiences were 
seen with the gr^ ate.^.t frequency as being least adequate. 

forrr. a semantic differential, was used to provide a raeasui^e of 

kindergarten readiness in which the - respondent could not readily deter- 
mine which items wore obviously related to TC^ and various kinds of al- 
ju^stment. Form 1^ contained 20 paired adjectives preselected by the 
principal investigators as having relevance to the usual dimensionsfc 
factored on this scale, for potency, evaluation, and activity. We did 
not measure -on tiiose iimonsions; 'we did, however, look for those pairs 
of adjectives w^hich accounted "for the bulk of tf.e variaTiCe measured 
by the test. 



f'l'M. ~;rr war ar. I'ollowr 



Factor II 



Ha: '^-ir.r'i i'o 

■ i> p-o ]\ ^'■^•'ible-x■^e.iic^^:l•le 

liar l-'^ary 

C a In - e X c i t a t' 1 o 

Chaotic -f^rdered 

1 h. p 1 e ' . s aj 1 1. - pi e a r ' i? ] t 



5. 



1 



Himer tain* certain 
Open-closed 
Dull- int ere stin,^^ 
Slow- fast 
Hot- cold 

Unpleasant-pleasant 
Fajniliar- strange 
Happy- sad 




-B^-,-:ood 
Carries s- care t'ul 



7. 



Kactrr Tii 

1. Thick- thin 

2. 3-:t-}.ard 

3 . 1 - c ul i n G - I'eTTiin i ne 
U. Lar^^e-sr/iU 



Factor IV 

1 . S impl e - c ompl i c a t ed 

2. Dull-interest in^: 
' . Slow- fast 

Soft- hard 



T; ."o I'r^ur factors accounted for >S per cent of the variance detected 
by * iie r-omantic differential, hact'.rjfi^ and II together accounted f5»*^8 
per cer."^ "f the variance, ari : actor III for only 6 per cent oV the variance. 
J'':roo on Factors I and II dio' not correlate with any ol' the previous 
^r.easui^es .■;* > inderrartei: readiness obtained by ^^eans of the other in- 
otr-'orr.ento used in hris 3tu:;y. Sooreij on Paf^tor ill did correlate with 
'.he .'lobal I... The possible predictive usefulness of s^-ores frofrr. * e 
oo^'.antic differential regains to be detemined by subsequent study. 
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11. CRCJS-TAB^TLATIONS AM) CORRELATIONS OF MAJOR PREDICTORS OF 
. KINDERGARTEN READINESS 

In addition to the frequency distributions, cross-tabulations 
were done, in order to determine the interaction of several of the 
key variables with data relating to other aspects of the program. 

Central to our purpose was ^^Se^ prediction of kindergarten rank. 
As mentithed earlier, a subseonple of 170 children, q^ei^cted randomly, 
were given ^he Stanford-Binet Intelligence Test, in order to get a 
standardized estimate of universe of children in the Head Start 
prograjn. The breakdown of the IQ distribution is foxand in Appendix A, 
Table 13- .The breakdown of the subscales of the^Stanford Binet is 
found in Appendix A, Table lU. It is apparent from Table ik in 
Appendix A that a very wi^de ran^;e of capabilities goes into the IQ. 
This range ^* s so wide as to reduce the possibility that the global 
I^ estimate car; serve as a good predictor for more specifically de- 
lineated achievement areas. Ihis is borne out by the additional ob- 
servation that there were only two significant correlations between 
I^ and the 89 variables surveyed by means of Fonns #1 through #U, 
ani this is what would be expected by mere chance. Thus, this globaiL 
IQ estimate was of no value in making the prediction of kindergarten 
rank reflected in these measures. Whether oir not the present global 
IQ, measure may correlate with subsequent measures cT kindergarten or 
first grade success remains to be determined • 

Internal aspects of the IQ subtest results in Table lU do present 
some interesting findings with regard to specific areas of deficit. 
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Since the '■.ajority of children in the program were 5 3 years old, it 
seeiTis reasonable to cxajrdne the subtests given at- ages U-6 and 5, 
which are belcv their chronological age. The three areas in which 
the childr' V did most poorly as a ff;roup were: Patience: Rectangles 
(3^ per cent passed), the Materials test (37 per cent passed), and 
Copying the Square (UO per cent passed). The MateriaJLs test gives 
some ' evidence of conceptual or abstracting ability; the other two 
are more closely related to perceptual ability (tne ability to per- 
ceive, retain, and reproduce a ^/isual pattern or an abstract form). 
In a fourth subtest, the Picture Completion of a Man, where the form 
has a concrete meaning, h2 per cent cf the sxibjects passed the test. 

Children were rated by teachers as to predicted rajik in kinder- 
garten (or first {^rade). Resiilts for the total group are shown at 
the "'-op of Table 15 in Appendix A. The predictions were that l6 per 
cent would be below averace, 6l per cent would be a^rage, and 21 per 
cent superior. 

These thiree predicted rariks were cross-tabulated against ratings, 
using the same three categories, on several other variables. The cross- 
tabulations are shown in Appendix A, Table 15. 

Language ability was related to kindergarten readiness as follows: 
Of the children (N = 558) who were rated as below average in language 
ability, 50 per cent were also rated as below average in kindergarten 
readiness; of those who were rated superior in language ability (N = 501) 
72 per cent were also rated superior in readiness. 



Social adjuctr.on' was 'olatqd as 1'oIIcwl. : Of those children 
[U « vyS^^ rated below avera/,TC in social adjustinent , 52 per cent were 
also rated belcv average in kindergarten readiness; of those rated 
superior in social adjustinent (:i = ^26), 62 pe:' cent were also rated 
superior in kindergarten readiness, and only 3 per cent were rated 
below average • 

In fine motor coordine-tion, the results were as follows: 57 per 
cent of those rated below average on tnis variable were also rated below 
average in readiness; and 57 per cent of th^se rated superior in fine 
motor coordination were also rated superior in readiness. In terms 
of gross motcr coordination, the corresponding two figures were 69 per 
cent and 50 per c^int. 

Comparing emotional maturity and kindergarten readiness, ^8 per 
cent of the U7U chiLlren rated below average in emotional maturity 
were al<^o below average in readiness; of the U3I children rated superior 
in emotional m?>turity, 66 per cent were also rated superior in readiness. 

The cross-tabulations showed little or no suggestion of any re- 
lationship between kindergarten re-idiness and sex, ethnic background, 
language ^poken, or parental participation. 
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3, . -trer.t '•• ivl.^ vry iv'-up l-'.oeliriC'' '-^^^^ thc> ' 'irenl Involveinent ' • 'rogr3n 

The pr \ject cpeci ■icition.': were translated into act'oal programs 
for parent involvenent. Tables l6 and 17 in Appendix A contain des- 
cript ion o c:" the parent involveinent program and of the parent policy 
advisory r;roups. 

The parent advisory meetings we ^^t in on were productive and 
responsive to the expressions of the parents present. The parca- 
profossionals, many .of whoffn were parents of children in the prograjn, 
rated tne program as ^ell suited to prepare the children for kinder- 

0 

garten or first grade; "^5 per cent felt that the program wasNsuccess- 



ful in meeting its goals. 



C, T'arent v^uestionnaires 
~7 



At the en^ of the program, v;e sent letters (see Appendix B, p.l8) 
to a sample of 50 parents, B of v;hich were returned, and are quoted here: 
■ arent 1: - , 



T ami glad tln:t I have the opportunity to express ray feeling about the 
Head Start progr^^this sumaner. I' am more than ' just pleased with the 
results. 

My daughter was a problem before she attended the Head Start prograin. 
fhe oried most of ..the time. I tried giving her more of my time and 
affection, but nothing seemed to stop the crying. I liad decided to 
seek professional help I'or lier this fall, but now I don't feel it is 
needed. Sine stopped the crying* Ghe riow gets along with other children. 

The program also pro\^de.d 'm>any services for parents although I co^old not 
take advantag.e of them. Thank*" you. 

Parent 2 : 

* The program has helped my child wonderful. Because I like the way the 
teachers have the school set up, so e'^ch children could get along with 
each other and learn how to play same to7yrs and learn how to paint and 
I hope the school will help my child hov to learn more in the coining 
year ahead." 



Parent - 



I feel that the ^ro^-ram was a p:reat deal of help, it helped rry 
child very mucin 

Parent k : 

I think the prograrn was run very good and it gave the kids time to get 
ready for kindergarten and they learn how to play with other kids and 
learn how to share and I think this is very good for a child. I think 
my child make very ^rood progress in Head Start because now everytime 
he see a word or anything he don't know he ask me and I think they ^ 
should keep this prograjn so other kids will get the same help. And ir 
was also good for the parent it gave us time to sew, paint, and go on 
trips without them. Thank you. Keep up the good work." 

Parent ^ : 

My child attended the Head Start this summer at P.S.... I feel like 
the program was well rm:. I feel like my child made progress. And 
T feel like it ^/dll be a help in school during the year. I feel like 
the services were very useful. I appreciate Head Start very much. 
Thank you.' 

Parent 6: 



This is was orie of he best program to cor.e out for the child to 
get better useful on the school. Thank you" 

Parent 7 : 

'*r hope ycu vdll get the opportunity to include my comments in your 
final report because there are several parents in my area who feel 
the way I do. ' . 

T will first, answer your question. 

■l) The program tliough well organized tried to accomplish too much 
in too short a time. f2 ' \fy child saw some new things on the trips 
that he made. If this is considered progress, then I must admit that 
progress was made. (3' A short summer prograjn is just a drop in the 
bucket compared with what could be accomplished if the child was 
allowed to attend Head Start from four to five years old. As a 
parent I know that the ^1/2 year old is capable of learning the 
alphabet, yet the -public school wastes the precious academic years 
of the children teaching them to play from 5 to 6 years of age. (U) 
In trying so hard to offer the parents something the program failed 
in its main goal - an academic education of the child. 



The ••odern.l ■^'■vcr:':-'0:\t ir, .-per Jin.^ thour-rv.is ^1' dcllars on Youth in 
Action pr .^-!*^n:^, 'i-nd V.T.A. i:: doinc '^n e'-cellent j ^b, yet the Board 
of I^iducition cr New vjrk City doer, not rec^'^ni::e the Youth in Action 
Head otirt proj^r-cn. 

At 5 year:: oi l viien r'.I.A. children go to p^jblic school they are ready 

:^or firct c^ade but r.T^. on orders lY'^in t/ -> Board of Education 

is forced to vacte another year of that child's academic life by placing 
him in kindergarten. I think tVds is the be^li.ni^^:: of frustration which 
WILL cro\< as the years by. S^'ncerely, FF^ 'r;TKAT:-:D PARmT." 

Farent 8: 



I think that the Head Start iTogram ic very g^*od. Il is a ^p^eat help 
to chili and parents. I hope that it a-III last." 
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c.] ■: . V 'VO^-.*:! • , -u. ^ ,':v:i.' .^''t;';.- : eveiv ^:ieiT:ber the Head otart 

^'-rV- -"'^ ■■ ric\:r}'-i' r^rr: ve2^e cle.'irly pjt out by the 

't r':*--i .v-iV*' 'iIti.o, wi.ile t! '-^r:, rei'lectel participatioii trom 

•I've r/- :'^■r/ r i bu^ T'.e v-irltjty "T '^i'teri in th^^ 

r.evrl-;' * •? , ..^1'- i:. .'-vo:. peri ^, i Iruiy r l'^ r.^'er n?^. It vn.c> 

cle'i?' ' err^ .-p- -1 'd '■■lei/ / ; ''tlHtic' parer;tG 

•Lai p':r-)p^^ :"^^/ri ..-'^T''^ :eve] ^^p-. : t;r ^.-p -.^ • pP'-^ ^'tujiity to create 

/\ppori:^*v Table 1^. ' t^'-i ■ - r '' r!" e/./'ern'. r^rom several 
:-/ari irei ii^":'e7^e:.t T:r-"v.-.'le' * er/ r)'.ili .^-^ i mo varlr ^j:^ "entors, ('No 
repr^-ti'-t •:. p ^- • ' ol^- : ■ ' "-r^ c^./, illu:-ti^at 1 ,\n , chil^h^er;*; 



vrit:. \:icill*iry Tervi 'e " oD -rtv^eM^ H'^ai: 



;>".ble^'.- ■'. rie : ' 'i \ -i.l*' >c:'h ■ e i iir^^ : v^^v :.e^^ bro-Her ba.;ed. Although 
• : ^r-.t'^r p /y l':-;!.-"^/ • : -'i'll "r-ooT Ir '^^e-j./^: j ver the number 
:V-::-:b'e • ir-.cr 1-/ ' p-y :'^ /l.-yi r : 1^0^ - -0, 1 - 116; 

; rker.- : 1 - -'t'^, 1"T - ' , the r/.ii-.bor vao .^till inadequat.e 

'■•r rervL -e " '/"■'' l':]lviiri.l .^rr ^ ^r- o , a'tji y.i ^yr^, r>-jiiy 'CMbcrG ''-f 

,:.e v>r:; •"''rj ■■ * --y ''^ - .-Qr': : • pr t.]^•r./ arti culatiru;;; 

i.-rJ../ or'.: II*; pr ' O'l r^-^rvi^er.^ whi 'h require protracted contact 



vit:. .''.i: i :"'ir.:l:.-, .'or;-:-.-ee'- pr'r^'::\. \ppen:ix A, T'lble:^ h ]\ 

^iSi I i c-^r.l'iiri lo.'jripvi r..^ o:' t*e r Iv^ e ipo'l'il i -ir :"cr rcci'il -s-ork^^rr 
'ir. ] p.^ych'^lo.-^l .Tt • T-.*' ro'iler .■■ill r'j?''.ll '"roin t.!ie -^.rrily.^i n o:' tencher 
TQcporizer. that ZMt--';' ilr nplir.'^ry v^;■li?^ v/';.^ nr!j r rour^e o !T i ruJ.ty 
thin ."^'onmer. Thiis n^iy Iridicite ^ r.-it o iu j':t ioiril * "tn^^i ll^i ly r.ervices 
tended tc intercept r'lther \.h-ir: inte^^rate, 

V.'e •trriii.'_;;ei .:ite vinit;: by tr-i.inn\ hr.orvQrr in :rdor to obtain im- 

precnioni v^ti'" rep^i tr -rrtu'-l iiy-t' -:''y '<'-tl v itio:>. '.Vc re'iline th.e 

li^.itinK :''ictorr^ rel'-toi \c ^ -.ir "-t?t'''^^ i"t'^ :"i.t!ierin^ : 

'1 ^^^^-d^rtr-i':*.!' '/ ' ' i ■ x / 1 ]q -brei'ver Ik thi.n type oV 

\ 

prov^rari -"^^^s^^^ ' w^^- : re^H . ■ 'irther, because 

cl'^-*^:^r ::o'". tc^o v':ry 'S r ■ ■ ' t ■ , ■ r^y, it w-ir; no' 

p^o/ible to :c ':. ; ull -r- /; o 1 : .1^ " e t i.'-C -^v-iilable, 

::.rta:v"f;r v.- - ■ vr^j-"''- i)r.-:rver/ i^ciw the tt".'- vliild 
cla:^r;rocro, 'wA rotu^^'iO ] ..ioh .-.i ; '^1 v i::-'er'nr repor^tr. 

' : 7:13 prir:"^ : n-rl i • . ve:* 1 1;"- 1 . , "t. '\toer rer,ear':h //ith cliildren 

'i:'^', ■' 'i:: : o.'.ot per ' .:..: 1: v;-^ ^- -..'.o ^ ave eGtablished a rappoi't 
''pc:;i^iye r .ie,"^ti v-; - "V'j - : '. . '"oi'e t e'Hjrienoe than ".r, outside ob- 

Tr;ere i r. :.7 ::.ii"at!^* i:e chil'* ror^pondr. to the environment 

in the oame way -lo "j: adult :b3erver perceivoG it. The two observers 
cho:3en to vi.-^it t}\n .-Tch'.olo rei'leoted zo^q diiTerenceo ol' perspective. 
One wa.^ a director o' an independent We'-./i fyt'srt a^^en^y, w±t\i experience 
in day care ani i r. the 3oar i of -"dacation ' c special classes I'cr emotionally 



in - 



disturbed elernentMr:v' r.chool .-hildren. "^^'^e other, a wonan, wan the co- 
ordin'Btor o:' -m e-^r*!;; chilriyioai rlepartment of a leading independent 
r^chool in the city, F^cth. ohr.erver^ have long experience .and trainin/j 
in the field nf early childhood t»ducation. One observer was white, 
the other I^'egr ^. 

VclJ^o-A±nr, are th.e comments made by the two evaluators; in all cases 
there are direct and complete quotations. In all casec the najnen of 
the .^choolr. and personnel mentioned are omitted; we are interested only 
in transnittinc tiieir impressions. The first comments quoted are those 
of !-'rs. A, the independent scliool representative: 
Manhattan I .S. A 

"Three classes ^ix sessions . I'chool building- old and needing 
a coat of '"right paint. The classroom set up here wa.. not very 
f]:ooi due to tl:e t'act that they did not use the regular kinder- 
f;;arten classes in order to keep all summer activities together 
and v;ithin one ser'tion of ft o buildin^^. Classes particularly 
small a:Td there vas very little activity in general. I was 
told tnat the reason for i'^ was that there were five other 

•hools in the direct vicinity of this scfiool with summer pro- 
p;raras. Except for teacfiers, most workers locked orj interested. 
I v/as not Impressed witli the social worker, who seemed very 
young, <||gpri 1 1 Ic , uninvolved. " 

Bronx h,3. B 

"Poor resporise from the community. On Parents' Day ih parents 
came. ^>nrolLment is l'^,8 children, i-'or Family Planning Con- 
ference 15 parents cam.e. For Clean-lJp Campaign 25 people came. 
Mostly t^^e sf.ime ones each time." 

Bronx J .3 . f 

"Three classes (6 sessions). New school building used for many 
other sujnmer projects. Beaut* "ul, large, bright classrocms. 
Rustling atm.osphere. Miss X, the head teacher, who is attached 
to the same school d^oring the school year, and Mr. Y, the psycho- 
logist, both very active with warm outgoing personalities. One 
feels an active cooperation between them and the people around 
them. r^veryone happily involved. The only school where I saw 
manners bein^- taught." 
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Cluster :3uperviGor, extremely active, bristling with ideas, very 
conscious of sc^.ool and coTnrnunity probleniG; attached to saine cchool 
during scl;ool year; known by name to most of the children as well 
as v.^orkers. A man not afraid of innovation, realistic, and very 
aware of varied trends. He doenn't have tirne to cry over spilled 
milK; l^.e wants to get on witFi it." 

M anh at t an ^ . S . K 

'Three classes 'six sessions^. Old, dreary/ school building but 
h'ead Start classes are quite nice. The only schpol T visited 
wr,ere not er.ou^^h equipment was provided. School iJinused except 
^'^r Head Start prOf^ram. Response to :'arent prograjn fair." 

general 

n all the schools there was not a class tliat exceeded 13 ch Idren. 
except for !'!aj'ihattan P.S. the material was plentiful and excellent 
and the teacV^ers were exceptionally good. In the Parent program, the 
trips were better attended than conferences and ccmmunity projects. 
Lanrua^-e classes were generally quite well attended." 

* feel that there were too many adults in the classroom and aroojid 
'he children generally. T noticed it in the very first classroom 
that I visited and every single teacher I talked with complained 
o!' the very san>i thing. In one instance, a group of 21 children 

three morning classes' was taken lo the Public Library; 11 adults, 
not includin. myself, accompanied t'lOT. Tiisy were the 3 class 
teachers, teac Pier's aides, educational assistants, fajnily workers, 
and the social worker and baby-sitters who had nothing else to do 
'it, t"::at time. In a classroaEm of 15 children, there should be no 
more than one teacher, one educational assistant, and occasionally , 
for certain activities or special projects, one teacher aide, and 
or e student teacher. Msing untrained people, fajnily workers^ or 
youth commiunity workers in the classrooms has created friction. 
This friction has been more or less severe depending on personalities 
and the ability of persons in charge to deal with crises. It seems 
to ^.e tl;ere should be a f^reat deal more care spent in choosing the 
people who are to work in the classroom. I have seen scame (but 
this is, un fort mat ely, a very small minority) who are excellent; 
and these, with a proper orientation course, would be even better." 

I wQjjld like to end by saying that I hope the preschool child de- 
velopment pro-am will extend not only througYi the winter and the 
school year where it already '.as been steirted, but that it will 
become part of the regulaj^ program of every public school. I 
noTie ti at the te^ spirit Vvi-ll grow and be complemented by a better 
team orientation." 



" •e \1 ' ^ ■ - ^ . |- ;p ohrerver v;"* o van -i Head 

"■::ere exlriei -itr^ocpi^ere of cheer fulnesG and ^;ood v-i.ll 
ar te'..c-.r*r\- , 'Irilirnr., and parents moved throu^^h the hall- 
v.'v.- '. re] '!.y Ml i on r.eemed to permeate the Heaii 

TKe head teacher v.'ar; a quiet, self-assured, and warm 
adul^. /:.e i^-.pre3:^ed ne as being well organized, flexible, 
ar.d '.i 'hly recpected by her staff. She seemed to have 
a .'cod ''ackrrb.Lnd ar^d a knowled^^e of what experiences 
are riecerra!*;/ and appropriate Tor tlie ci lldren in the 
Head .^^avt pr^^^'ram. ?:.is impression war borne out as 
we *:.oved tnrou:-h "the classes. The staff appeared re- 
laxed and p r -id " ic t i '-^e , 

Ti^e cla.-.sr ocr^'S wer-.- spacious, simny, and ch.eerful. Areas 
of activity were cle-^r^y delineated. T'r display/ on the 
bulletin h j>ard:; . -r/e e'/idence of th.e kinds of experiences 
"i.e c.hilJren --r]. 'n oach ro.-^m children's work decorated 
every p'jssl 1^' nrd 'ivailable space. The rooms were well 
eq'Jipped. t r.is included lart^e basic items such as house - 
keepin.-^ equip-nent, toilet facilities, storage space, etc. 
Tc.ere sf^emed to i.-ive beer: ac abiindance of equipment and 
T.atorialr, f^^.e o:' tiie equlp":.ent reflected ^ome of the 
'latest ■:n i n ^c. e:-'pensive educational items developed 
for earl-; c-.ildcoai learnir:r e. ^j ,, clirribing, balancing, 
'i-cd hi . nv'ie ecn*_^ir.Gnt that car. be used in the class- 
room on o ;t d-^ors\ 1:.e basic equipment v/as part of 
the re.; --lai* preki:..ierrar ■ en prograjri, loaned to Head Start 
for the :^'zrz:j-v, 't- er items v;ere to :/rht specifically for 
t'^.e s ra-.er pr'VJ^tni . i iie- :'3oa-*^d of 'vdu'^ation . '^"very 
cl'tcrro r. ■- i <2'i.rp'' .'^::e:^ and record players for listening 
• 'l",":" '- '-.e urvial -md e>rpected painting, '■'S'dJ working, 

j'dl*;. , " a: !• c'c-.r^-^, and mai^ipulati ve toys were attractively 
di .pi-:.;.--.' 1 , ;'cod con, it* on, and plentiful. 

Tec ^ea": er. In e' v'-'yTi ct^^emed to liave a ^ood knowledge 
cf eanly cr.llj^.ood education. There v/as evidence in every 
roo^. th-i 'c. e:':'"jrt vns beinr made to bring Tieaningf ul ex- 
per:er,cec int v Wie lives of the children tlirou^'h a variety 
of r.edia. 

Tt was ^-y . pinio!: tr.at there was too much emphasis on moving 
tte 11 'I ro a?rd not enough individual or small 

.'r ;p n "/*^'^',e;.o 'c u »^c^c ..c.ition. hxcept >'r two instances, 
fne adcivs in tee classroom supervised rather than inter- 
acted on a smiall c^roup ^"'-3, or individual^ level. The ex- 
ception A-ere v.i' t a -'outh- Tn-Action Worker (age lU and 



a f;roup teaci.er. T^e ':*.!. A. worker became deeply involved with 
oever-il your.>"^3terr: in his group outdoors, and again in the house-- 
KeepiiV3 area. He talked, listened, and responded to the children. 
T' ey v;ere keenly aware of his complete involvement with them, and 
did not abuse it by overwhelming him with fighting, screaming, or 
pusliin^. They were able to wait for his attention because they 
knew he would f^ive it to each a)"id ever:/ one. 

!!ost of the teachers were accepting and warm but not particularly 
innovative or creative in their styles. 

Tl^.e ^ole of the educational assistant seemed like an expensive and 

nonessential position. There was no indication that the 2-3 years 
of college education that the educational assistant had, made him 
a better teacher aide than the teacher aide from the canmunity 
■:*.!.•., a worker with less background. In every instance where 
the educational assistant was observed, he or she r-eemed to be 
the most 'incomf ortable and uninvolved member of the teaching 
tean. Their rela' ionship with the children seemed forced and 
superficial. Verbal cammiinication between child and the educa- 
tional assistant v;as limited to doing things to or for the child. 

The social worker in !'.S. A a^-^ain reflected the genuine concern 
and involvement ol' the Head ZtH.rt staff. Home visits were con- 
sidered an important aspect of the social worker's role. Getting 
to know /and ^oriderstand the children and their families was a 
conscieijti ous endeavor. 



T:.e pai/ent pro;:ram was an intetTval part of the program in this 
school, 7^e room v/ar attractive and, like the children's class- 
rooms, indicated that parents had been welcomed and involved in 
the program. The few parents present spoke excitedly about the 
summer and the se^vdnr^ classes, beauty classes, trips, etc., they 
had enjoyed. Parents expressed the need to continue the Parent 
Advisory Board after the summer program. Since regular school 
parent groups are more concerned 'with the ipper elementary leviels, 
the parents of kinderrarten and prekindergarten children often 
feel ne^^lected and need t}ie Parent Advisory Board to negotiate 
for better education in the early school years. 

The primary criticism by the head teacher at P.S. A was the lack 
of coordination ^-Ith other community agencies. Competition for 
children often affected the attendance. An educational facility 
for children too old l^or Head Start and too young for day camp 
should be given serious consideration. The follow- through on 
Head otart children is important." 




' * '• ev:; :'rier; :ly '-.rui r.eemed 'iMxiouG to irnprens the 

T •' ■ • . • * \: pr^^;rar: wa.n made, tlie !;ead teaciier carried 

!■ " • I'."'. r. I !; e:-:plai!.i Ji^: every :acet of the pro^rajn in 
ve!V :1 :\: * ^fji'^':.:. ii.e i.ead teacher seemed to have the educational 
"..I": ♦ •e"*?/':'^ '/or a "oo-i early childhoo^i pro^^ran. However, one 
■ :• ' ^* ".\ or -i^proach var ioni : eerin^^ and controllin^^The 
"V- • -i.- .I.e.*. »:'i!.y p tper evidence^ exciting events and ex- 

P"- '.'- p-rrc: t.; a:.; '"hildrer. ''Rd shared fe.g. trips, foodar.ama 

•"'e't ri ?^ccipe.:, etc^; .-iOvever, most of these events 

L^ee* : ■ . '^ve LO'jr. planned 'uid iTTipleTnented from the administrative 

: • • level. "^.-ic!. actual parent participation at the 

r-' * * c^xirv.ei is q'icstior.atle. ■ arent attendance at all 

c--.'^,' • . i ■ ■ ive been r^od. 

" e . ■■ ■ ■•* '^'ore 7;;'t '/P2-'/ v/ell equipped nor did they 

r- "i " rr'-;.- .1 ::-it ■ . 'i.i.i orderliness so important for 



..♦j^-e a^"^I ] e , ' . '' .lldrc x. '': 
■ ■ ' ' 1 '^i ^ **:ildr 



• : . : \' e ry e x c i t i r . r . A y o 'oi man , 
' -ilJ. :.hQ other adults to use 

e'j.'Grl;; in sin.-^ing a: id marching 
.■:j'cti -iv \::d ti.e rooTT,, but there 

■11 . r i . -expre.^.sion. "everyone 
' '-o" -'-e^'ed t > be tlie established 
1 "J..-, , K-j '.-..ilrlren ..-ere having a 

■ ' • ; . -:i and plenty of adults 
e'." ■ y'O:- . ; ^.ted t'j leave their 

.■(r'^ e*-; ; "t'^d to move in large 



: e: ■ 1 \ ' ■:[' :\ a C'^o/ir: ^- e/perience or;ether was 

' ; ' r J-:"! activi'',.' '1 ^ r v/o other adults observed. 

1 . --qje'-'^fji ' J r\' v^-teH-,' by ar one child took his 

- , rM'^ri r, a::l -u'r . ''e ■■.rredi'^n s. this late date 

\\ .-ee.-s tr.at 'it leas*^ or.-j j'ner ad. lit should have ceen 
' P'. V t^.e .^ro;p f^r a seco" j cooking experience. The 
c . 11 i 1 ' f i ' . i " : V o 1 e d , ; e e ob \" i o i s ly .y o u'l : and s om s we r e 

*::pe'":y:i:-:': t:":ey ■-''./h^- h^-^ve .;air:ed more value from smaller 
: • : ■ ) r ^ c i r: r. V, -w e e 1 a 1 1 o i . "wl 1 1 . -m ad ul t . 

^T. ; -iti v:itr; the children seemed limited. Few classes 
e c Hire?:, and every class had at least four adults 
i:: • .':e rjcfrr., it, little verbal contact v;as made. One girl stood for ^ 
'■^.rr - y ' rv:- ' to yet a scale to balance by m.oving rings from 

O' ' • y. er: f'irially in "r stration she hit out at the 

' -1 i. ""re c/aluator standlny by approached the child 

'r -X ' elpe-: er to b'^lance the rod. ]\o one seemed aware of the 
c:jil:V" iilerr.'.a. h'elp t;^at is injected at the right moment can 
rtl^. jl' curio.^ity, but I'rustration and defeat will cause a child 
to tur:. avriy :r m problem- sol vlntj experiences. 
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There were many instances of overlooking crucial moiments of learning 
in the children's play. 

A number of non-English- speaJcing children were present, but there was 
only one Span! rh-spe diking family worker in the program. The social 
worker served more as a consultan'. to the fajnily worker, staff, and 
to the teachers.'' 

The comments and criticisms of the two observers are revealing 

and candid. The eight centers visited obviously varied in quality, 

in community atmosphere, in staff ability, in the child population 

served, etc. It m.ust also be borne in mind that the observers made 

OT^ly one trip to a given center; the 5;pecific day on which they 

arrived f although in all cases it was some time after half the program 

had elapsed^' could ol'l'er only a restricted picture of what mi^t have 

been ocdu^ring during the seven-week session. As trained observers they 

v/ere able to make some assumptions about the program, and could make 

some allowance for stressful conditions affecting classroom atmosphere. 

Despite t..e indicated limitations of the records cited, they do 

communicate a qualitative tore v^iiich the statistical record can never 

capture. 



Chapter III 
CONCLUSIONS AND KECQmZND ATIOUS 



AlTi.ini .tralion and Communication 

7}:e rJarly Childhood Division of the Board of Education was well 
orrtinii^ed within it^ frajnework with clear lines of communication and 
a rood e:^prit amon^^ top level staff. Within the mainstream of their 
ei'fcrts and wh^^re- control of personnel was under their direction, they 
structured the program wi'.h efficiency and with enough fl*»xibility to 
accoTTmodate procedures to, iheet chanf^ing requirements. 

Factors which mic^t have improved the program included more space, 
additi na], supportive personnel^ and the provision of some discretionary 
funds for meetin.; unanticipated needs or supplying extra enrichment 
materials. 

3. StafTin^^ 

The pror;ram selected the most highly qualified applicants who 
adaptel their skills to the teaching of disadvantaged kindergarten 
and prekinder/^arten children. However, the limitations of a summer 
prr^.Tam precluded the possibility of intensive preservice '^•■^aining 
or teachers to ^-eet the special needs of these young preschool pupils. 
In orier tc irisure the availability of such specially trained teachers, 
v;c v; ul 1 roc'^^T.er.: tr.-tt appropriate teacher traininf^ be incorporated as 



part o:" a year rouiid project under the Early Childhood Division. This 
prograrj should also include the orientation and training of parapro- 
fessional personnel as classroctm assist.ants, .Thus, intensive training 
a3 well as successful year-round experience with young preschool children 
vould become a prerequisite for application to the summer Headstart pro- 

C. Kluipment and Space 

In -'.eneral, there was a lack of adequate space for outdoor play for ' 
tiiese childi'en. The equipment provided for play activities seemed adequate 
I'or tMC larrj;;er proportion of the children. However, it was inadequate for 

1'^ per cent who were rated as extremely iTrrmature and the h per cent who 
r.lioved poor f;:ro3s motor coordination. The .program sho\aM be provided with 
eiuipr.'ient to stimulate ^^ross motor behavior; facilities which are mobile, 
I^brtable^miulti-purpose^and adaptable for both indoor and OoLtdoor play. 

D. :rO;:ram. 

Trie m.ajority of teachers and paraprof essional teacher aides felt the 
procrr-^jn v/as satisf'actory for 85 per cent of the participating children. 
The parontn who returned the questionnaire seemed to concur in this estimate 
of the pro{-;;ram» Th.ey were evidently more concerned with other facets of 
the -iinti poverty program such as housing, 

Tarcnt Involvem.ent 
In viev; oT the relatively short duration of the summer program, parent 
participation was ^ood. It was felt by the staff that evidence of in- 
creaced rerp^nr.iveness among children whose parents did participate, was a 
factor worth considering in seeking more parent involvement in future prograj&s. 



, An c i 11a T'y "• r . ^ r-> " c 

1. oo ji^JL, pr.:,\-!;' 1. and psychiatric services 

Supervi.ior.-^ a.'; ] toaoiior.^ reporte-i interdisciplinary conflict as a 
T.ajor G3uiv:'e of Ui'fjcal'y. In the r;hort summer j^of^ram there appears , 
to be insufi'l 'ient tir.e for TriGanirif^';ful interchange and coordinated follow 
thj^o^i^^h bet-.veeri clinical personnel and teachers. Here again, the need 
for preservice orientation is clearly Indicated, possibly with a team 
appr- af"h in vhich oiiarinr of training' sessions would insure better jnutual 
under standir.^. 

Social, psycholoi^^-cal^ and psychiatric services should be available 
on tv;o levels: 1} on a inore intensive basis for the l6 per cent of the 
children vho evidence the greatest iTrrmatui^ity and possible adjustment 
p^oblerriG and 2} on a conc^ultative and supportive basis for the teachers 
in meeting their regular^ day to day , classroom problems. 

Since, according to "the teachers* estimates, l6 per cent of the 

children are rate 1 as below average in readiness for kindergarten 
if 

activities, some proportional division of psychologists' 'Mme should be 
arranged, so that these children are given adequate attention. The 
evaluators feel th.at it is. equally important to gather more information 
on trie non-prc/Dle::. children in the disadvantaged preschool group. It is 
urgent to discover their strengths and the supportive help which can be 
provided to these children in the Head Start program to insure a greater 
degi'ee of carr^/over of gains as they go on into their regular school pro- 
gram. 



V.'e r': -ul'-i .like ro' on recoi^l -is objecting;; to the recent, change 

o:' p.^li'jy •.■:!a^- eQ-iTiiri^itci all \jut erriei^'ciicy ^nodical cxaTriinationc: from 

trio prcGoribei healti; prorr^ir;* 'A coinbinol effort on the part of the 

3oarf] ^f -[ealt!: and tiie Soa:' I ui' Kduoation is needed to provide physical 
Ik 

examnationc, dia*T.no3tic tcstini;;, and inoculation to all Head Start 
pupils. (In experiences with pi'ivate Head Start pro(i;raTns5 we noted a 
hi:'!, incii icnce : :' nutrit i^jnal anoiila \v-::icii had a rt-arked effect on the 
children^o aiaptati .-n to the pro^jram... ^ 

0* Child :'ro,^"rec3 and Ki lerrari en an^^ ^rado 1 :-'eadincr>s 

The r.ain i'ocug thi :: p'':...;yaT:i ■■■'i,;: tr. prepare these children for 
kinrler.'^aj^H en. Ar. .judc^el by ■'■ I'Or ■en''. 'A' ■ . le Leach.erG, tne Koal was 
ac*ior::plished for thie r.ajority of tiiC cliiliren. It rr.ust be remembered, 
ficwev(^i^5 tii''tt' this ob.jective -vas achieved throu;"h the provision of 
smaller cl'isses, rnore 'idult:: in e'lCh >^^1--: .^sroom, and ,:xreater parent in- 
r^lvement than Is likely in subseq.uent K/lnderf-ai't'en classes. It is 
ur^;;;ent that efforts be made trr pro /ide similar advantages to future 

m 

kinderi^arten and Grade I classes, so that the gains of the Head Start 
prorrami are reini'orced and stren^^^thened . 
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Freschcx?! Child ^eveloqifnt Progr— - Suwr 1967 



j £X*3AXI0^;AL 
A55:S?A\T 



TEACHER AlDt 



COOHJINArOR 



CLUSriR SJrtRVISOR 



HEAD r^J^ZrXK 



5i:.CRi::7ARr 



(See relationship 

to PSYCHUTRIC 
SERVICES 
SOCIAL SERVICES 
COMPONENT CHART) 



(See SOCUL 
SERVICES 
COMPONENT 
. CHART) 

ASSISTANT I 



VCLU%rE£R 



A3 



.a 



8 



a: 



O 



o 
o 



-TTT" 




1^ 




CJ 




M 




^ 






—L 






CO 


CO 


CJ 


c 


> ; 

o: 


0 


•H 


H 


4i 


< 


»3 


M 






a 




M 






CO 


a 


O4 


0 







CO 




CO 






H 






;o 






M 












0 


^§ 




0 
-»« 






G 


a, >4 






3 CO 













at 
r :>] 

CO H M 
C Z Q S ^ 
O D «4 CU CO 
*H 14 M Q OC 

4i o s «:) 
> o ^ g 

o z u u 
M a 





I I 

M Q 

a i4 
a«Q M 



o ^ 



to 




CO 






H 


Q 






M 




1 


< 




E-« 






CO 






M 






CO 






CO 












< 






X 








M 




M 








0 













Z 

> 



U3 



Q 
<4 

to M 

o n: :j 



ERIC 



A4 



TABUE 

BJCPUNATION OF CHARTS: LINES OF COMMUNICATION, 
VERTICAL AND HORIZONTAL* 



The lines of coxomxini cation for Preschool Child Oevelopmant 
Personnel stress the team approach. The primary concern is how 
to best serve the child# his fax&ily and the community. 

X« The Head Teacher serves as the administrative leader of the 
Preschool Child Development Center for all purposes. 

2. Head Teachers ar« directly responsible for program implaaM* 

tation to the Cluster Supervisor. 

3. Teachers are responsible for the Head Teacher and Cluster 
Supervisor. 

4. Educational Assistants are responsible to the Teacher and the 
Head Teacher. 

5. Volxinteers are responsible to the Teacher, Head Teacher and 
the Office of School Volunteers. 

6. Teacher Aides are responsible to the Teacher and Head Teacher. 

7. Family Assistants are respon:*ible to the Head Teacher and re- 
late to the teacher. For Social Services, Family Assistants 
relate to the Social Worker and for Parent Programs to the 
Parent Program Assistant. 

8. Family Workers and responsible to tne Family Assistants , to the 
Head Teacher and relate to the Teacner i Social Services to the 
Social Worker ; Parent Programs to tae Parent Program Assistant . 

9. Parent Program Aides are responsible to the Supervisor of 
Parent Programs. 

10. Social Work Aides are respox7,sible to tne Social Worker* 

11. Social Workers are responsible to the Assistant Coordinator 
of Social Work. 

12. Psycnologists are responsible to the Assistant Coordinator 
Psycnologxcal Services. 

13. Psychiatric Scrvi ces as arranged by the Bureau of Child 
Guiaance and tne Coordinator. 

14. Cluster Supervisors are responsible to the Coordinator and 
work cooperatively witii Supervisors of Social Workers, 
Psychologists and Parent Programs. 



♦ This description and the three preceding charts, for irtiich this is the 
explanation, are e«ct replicas of materlali, distributed to all Head 
Start Centers. 
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ABSTRACT OF APPLICATION FOR TEACHER FORM 



PLEASE DO NOT APPLY UNLESS YOU ARE PREPARED TO WORK FROM JULY 7th TO 
AUGUST 25th, 1967 AND PARTICIPATE IN A 40 HOUR PRESERViCE AND INSERVlCE 
TRAINING PROGRAM TO BE HELD DURING JUNE (AFTER SCHOOL) AND ON JULY 6tt> 
FOR WHICH THERE WILL BE NO PAYMENT. 



Salary: $47.30 per day 

Hours: Classes will be in session from 8:40 A.M. - 3:00 P.M. 

Teachers will report 8:30 A.M., and will be required to 
attend a minimum of one hourly conference per week after 
school hours in addition to the preservice training program. 

Teachers will be selected in accor6^nce with the following priority 
groups : 



Priority # ( I) 



Teachers who served full time fn both the summer 1965 
Head Start and the sumner 1966 Preschool Child Develop- 
ment Program sponsored Dy the Board of Education. 



Priority if (2) Early Childhood Regular License 

Priority # (3) Early Childhood Substitute License serving now on an 
annua I bas i s . 



Priority 0 (4) 



Common Branches Regular License experienced in Early 
Childhood grades. 



ABSTRACT FOR REQUl-REMENTS FOR HEAD TEACHER 



Note: There wf M be a limited number of positions for Head Touchers. 

The working hours will be from 8:30 - 3:30 P.M. daily in addi- 
tion to the hourly staff conference held each week after school. 
Salary $51.60 per day. 

The Head Teacher should have a rich background in early child- 
hood education as weH as some administrative experience. The 
Head Teacher should be a person sensitive to the needs of child- 
ren, parents, non-professional as well as professionals. The 
position may require additional time after school or Evenings, 
in order to develop the program effectively. Part of the pre- 
service training may be held In May. 
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JOB Dii5:RIPTIC?C . LDUCATIONAL ASSISTANT 



TITLE: 
SALARY: 

QUALIFICATIONS: 
DUTIES: 



Educati on a I Assistant 

$50 per week ($2.30 an hour) 20 hours per week 
(4 hours a day) 

Completion o^ two full academic years of college 
work and continuing attendcjnce at a college or 
university. The Educational Assistant must be a 
United States citizen. 

To aid the classroom -u^^er .-y worMn^ with small 
groups or individual children i c, some activity (blocks, 
paints, toys), SO THE TF-^CHEK CAN ,',ORK WITH A LARGE 

nro^ps children so time 
oom te<j..her 1o work with 
j I jron. To participate 
i ng \r>]f\ v:o I leagues. To 
h / 



GROUP. To work with laf 
is available for the c' 
small groups or individu 
In dai ly and long-rjnqe 
contribute to enr'chm.^ 
special talents an*. . 
To gui de chi Idren i u " 
monlously with other c 
the teacher to the s: ^ c 
ren as requested, s 
and imp lementi ng rmj ■ J ft 
i ng of play materl fib. 
class bul letin booj d , 



ij^ i n 21 ng her 
nginq, nnusic). 
^nd ^>lay har- 
^ r . To alert 
il needs individual child- 
t ,o ' cig'. s in deve I op f ng 
! . c , s .ch as the stor- 
.repardtio.r of paints, 
.ljanir,o up of work areas. 



t i v i 1 



To assist the teacher ar.d, other colleagues in promot- 
ing a safe environmeni 
at all times and to an 
conditions and/or srtiv 
objects, aimless rur.ni r 
(a) reading to a child ' 
listening to a child o 



ay and work activities 
e P i L le hazardous 
(broken glass, pointed 
I jsbist the teacher by: 
r qrouD Of Children (b) 
^ -^rc'up ^.hi Mren (c) talk- 
ing to a child or a group of children (d) assisting 
with audio-visual aids, ?tccorr,pany Individual 
children or groups to th-* 1oi let. To develop In 
children an awareness ci >C'^ health practices, such 
as washing hands before eating and after toileting. 
To assume responsibility for routines and supervision 
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JOB DESCRIPTION - TEACHER AIDE 



TITLE: Teacher Aide 

SALARY: S70.00 per week (SI. 75 an hour) 

40 hours per week (8 hours a day) 

QUALIFICATIONS: Low-income residents of the nelghbortiood es defined 
by poverty criteria of the referral agency with 
experience or interest in working with children; 
understanding of goals of program; ability to relate 
to children and teachers. The Teacher Aide must be 
a United States citizen. 

DUTIES: Under the direction of the pre-klndergarten teacher 

assisting with setting out supplies and materials as 
needed; helping children with their clothing; pre- 
paring the room for activities; assisting with lunch 
and snacks; helping with clean-up routines; perform- 
ing escort services; helping with outdoor play; ac- 
companying the children on trips, Reading or telling 
a story; assisting with audio-visual equipment; talk- 
ing and listening to a child; caring for siblings 
while parents are meeting with professional or non- 
professional worker, (Eg. teacher workshop with 
parents); mounting pictures and assisting with bul- 
letin boards; assisting children with wash-up and 
toileting routines; collecting and distributing 
notes; notices^ consent slips; using bilingual skills 
with child and/or parent^ using special talents and 
aollities. (Eg. musical instruments ^ sewing)* 
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JOB DESCRIPTION - FAMILY WORKER 



TITLE: Fami ly Worker 

SALARY: $70.00 per weok ($1.75 an hour) 

40 hours per week (8 hours a day) 

QUALIFICATIONS: Low-incc3me non-professionals from the neighborhood 

as defined by poverty criteria of the agencies, with 
knowledge of the neighborhood; interest in children 
and their families; capacity to relate to children, 
parents and professional personnel. The Family 
Worker must be a United States citizen. 

At the request of the prekindergarten teacher, the 
Fami ly Worker will offer the fo I lowing servi ces: 
Providing escort service for children to and from 
school when indicated; assisting with trips; assist- 
ing with prekindergarten lunch program and clean-up 
routines; accompanying parents and children In visit- 
ing private and public agencies when necessary; 
meeting with parents in the school and encourcging 
parents to participate in the school life such as 
parent associations and meeting with teachers. Visit- 
ing homes to meet parents; identifying special needs 
and problems for referral to social worker; confer- 
ring with social worker regarding referrals for 
parents; assisting with registration of prekinder- 
garten children; Assisting with recruiting children 
for program by going into community; checking on 
absentees by visiting homes; assisting teacher in the 
room in case of absence of teacher aide; getting 
parents to come for chtlds medical examination at 
school by going to home to get parent If necessary; 
keeping log of activities for principal and social 
worker. 



DUTIES: 
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J03 DESCRIPTION • PARENT PROGRAM ASSISTANTS 



TITLE: Parent Program Assistants 

SALARY: $140 a week for 40 hours 

QUALIF I CATIONS: (Open to eligible male and female applicants) 

One full semester (five months) or two summers of 
service as a Family Assistant. 

DLTTIES: The Parent Program Assistant should be an indi- 

vidual who has demonstrated evidence of an understand- 
ing and appreciation of the phi losophy of the Preschool 
Child Development Program, with its educational and 
soci a I goa Is . 

The Parent Program Assistant should have the 
ability to relate to the Teacher, the Social Worker, 
the Psychologist and other members of the professional 
and non-professional staff. He should work in co- 
operation with them in a team approach. 

He should be committed to the involvement of 
parents and the community, encouraging them to 
develop programs for parents, family activities, and 
speci a I i nte rests . 

The Parent Program Assistants :>nouid serve as 
liaison with the social services and other center 
staff to insure quality parent and community involve- 
ment, example: Utilizing the special skills of each 
center's clinical, health and welfare special ists^ 

He should have a knowledge of the needs of the 
school population, the parents, community, and com- 
mnunity resources. He should assist the Family 
Assistant and Family Worker in organizing Community 
Advisory Councils. He should involve the leaders In 
the community to actively participate' in the Policy 
Advisory Councils. 

He should assist Family Assistants in ascertain- 
ing activities for which they may assume responsibility 
and leadershi p. 

To acquaint thft Family Assistant with the avail- 
able community and agency specialists In sud^ areas 
as health, welfare, housing and consumer education. 
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JOB DESCRIPTION - FAMILY ASSISTANT 



Fami ly Assi stant 
$100 per week 

40 hours per week (including evening and/or weekend 
servi ce) 

Experience and interest in working wfth families in 
order to tackle serious environment and personal 
problems. Neighborhood persons with experience in 
working in the community, such as a leader in Jocal, 
civil block association or P.T.A. The Family 
Assistant must be a United States citizen. 

To work with families to tackle special problems or 
emergency needs in housing, income, health, education 
of their children, under the supervision of the Head 
Teacher and in consultation with the Social Work Aide, 
Social Worker, Psychologist, or Early Childhood 
Supervisor. Home visits for example, may reveal that 
a family is living in overcrowded dilapidated housing, 
has inadequate furnishings, or that a parent is unable 
to cope with the management of the family. The Family 
Assistant will contact the appropriate public agencies 
in order to get better maintenance as well as a larger 
apartment or to assist with a family problem. It Is 
estimated that almost one fourth to one third of the 
families in each center will need some kind of 
intensive assistance. The Family Assistant will help 
to facilitate services of local health and welfare 
agencies for parents and children. The Family 
Assistant will consult with the Social Work Aide, 
Social Worker, or Psychologist on family or individual 
problems indicating the need for professional skills 
or specialized services. The Family Assistant will 
familiarize himself with the appropriate use of health 
and welfare agencies and with assistance from the 
Social Worker and Social Work Aide or Psychologist, 
will compUe a list of local and other appropriate 
agencies available to parents and the school. 
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SUCXJEGTIONS REUTING TO THE ROLE OF THE SOCIAL WORKER 
IN THE PRESCHOTL CHILD DEVELOPMENT PROGRAM 

Prepared by 

Ruth M. Jackson 



!• Helping to screen families for eligibility for Head Start 
2. Helping in recruitxnent of children 

3« Serving in purely casework role to families who need such 
service with parent-^child relationships^ child* rearing^ 
welfare assistance^ medical and msntal health problems* 

4« Giving support and counseling to the Head Teacher^ where 
requested^ with staff interrelationships^ parent- teacher 
conflict^ handling of children, 

5« Serving as resource person to the teachers on child ae* 

velopment^ maturational expectations^ causal behavior^ rel* 
evant socio**economic factors as they apply to individual 
situations* 

6* Supervising Family Assistai^s in the social service aspects 
of their job (interviewing^ record keeping, confidentiality 
of information received, use of social agencies, how and whan 
to make referrals to them, etc*)* 

7* Participating in parent programs as co-planners with Family 
Assistants, and as speakea^s if invited* 

8* Observing in the classroom to evaluate the socialization 

progress of the children, and to note any undue hyperactivity, 
apathy, or other behavior which might indicate the child is 
in trouble, now, or might be later* This should be discussed 
with the Head Teacher and parents with recomnenda^ons for 
remedial help* 

9* Providing individual or family counseling when indicated* 

10* Referring to community or specialized (medical or psychiatric) 
agencies when indicated* 

II* Assisting family component to develop a resource file of 
community agencies and services* 



Zt 4s recognized that each Center has individual needs which 
can be discussed and worked out between Social Work Supervisor, 
Social Worker and Cluster Supervisor, Head Teacher, and 
Psychologist* 
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FUNCTIONS OF THE PSYCHOLOGIST 

• Donald Granik, 

Assistant Coordinator 



Each Preschool Child Development Center has as a meinher of 
its team a psycholo9ist^ a social worker, or a school work aide* 
Those workers provide social work, clinical and consultation 
services to the centers* They also serve in a supportiye 
role to the teacher in her work with children and their families* 
Although their functions are both separate and distinct, there 
are broad areas of overlapping and many services offered are 
similar* There is an interdisciplinary approach to the program 
so that the psychologist, social worker, or social work aide may 
call upon each other for assistance* The guidelines which 
follow provide samples of the respective ac.tivities of the 
psychologist and social worker in the Preschool Child Develop-* 
ment Program* 



Each psychologist will utilize himself a^ his skills and the 
needs of the program develop* Tha psychologist is professionally 
responsible for budgeting his time and establishing priority of 
services in determining needs of the center* This list is not 
meant to be considered exclusive, nor is it incumbent upon each 
psychologist to undertake each and every item* The program is 
based on many factors, including the request and needs of the 
center and the experience and skills of the psychologists* 

The psychologist is a child development and mental health 
participant in the Pre^ehool Child Development Center and he has 
a horizontal relationship to all the personnel in the center* 

1* Activities with Children* 

a* Observation of behavioral interaction in classroom 
with a view toward helping teachers, educational 
assistants, and teacher aides, work with children* 

b* Individual psychological assessment, through inter* 
View^t observation, examination of records and if 
necessary, selective use of psychological tests* 

c* Individual contact with child to facilitate adap<* 
t4ktion and personal growth* 

d* Referral to outsidd agency for additional services* 
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Tk^lE 4i (cont'd) 



e. Participation in group or individual activitias with 

ci&ildrent 

For example, in the classroom when the '^teacher and 
psychologist become aware of the resistance of a 
child in regard to a particular .activity , the 
psychologist and teacher discuss" possible alternativie 
approaches. The psychologist, Who is already. a 
familiar figure to the children, may^ demonstrate 
by working with the children along lines of one of 
the suggestions. 

f. Help child express himself in educational setting. 
II. Activities with Parents. 

a. Addressing parent groups. 
^ b. Individual counseling with parents, 
c* Conduct parent y^orkshops* 
^d. Resource person for community services. 
^ B. Facilitate communication between parents and center. 
III. Activities with Center Personnel 

a. ' Consultation £or center assigned, and oth^r mental 

* health facilities and/or personnel as need arise. 

b. Shai^e psychological information* with teaishers and 
community staff, (Family Assistant, Family Worker). 

c. Workshops With Staff.. } 

IV. Work with other mental health personnel, social workers 
^ and psychiatrists. There will be^ occasions when cgn^« 

sultation with or supplementation of services from a 
psychiatrist or social worker in a jieighboring assignment 
will be indicated. 

V. Other Activities 

a. Lia^on perso^ ^^^^ other (6utsid[0 community mental 



Liaraon perso^ ^^^f> other outside ( 
heal^^tod edue4^onal facilities. 
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b« PAt*ticipation in approved speciAl projects^ ^•9* $ 
relevant research* 

c* Participation in staff education and development* 

Supervision for Psychologists* 

£ach psychologist is responsible professionally to a 
supervisor of psychologists and time « records are main- 
tained at the center and are certified by the head 
teacher* 

Supervision for psychologists is seen essentially as a 
teacher function^ and is carried on largely in small 
group meetings* The group meetings facilitate exchange 
of information and stimulate creativity and innovation* 

The supervisor of psychologists provides individual 
consultation to psychologists^ where indicated^ and nay 
act in conjunction with other supervisors and consultants 
in the program t in working rhough problems which are 
not settled at the local level* 
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TABLE 5 

SUPERVrSCR.^^ CONFERENCE AGENDA* 
July 20, 1967 . 



MORNi:^'G SESSION 



NOT£S f 



1« 



2. 
4. 



5^ 



6. 



Ann 0UI1 ce nve n ts 

Kegistcr and Attendance 

Policy Advisory Structure 

Report and Time Taldle 

Parent Programs 

Personnel 

hiring Procedures 

Decreases and Increases 

Explanation of Forins 

Teacher Evaluation 

Luncnes 

Supplies 

Suggestions of the Hole 
and Involvement of 
the Psychologist 

Suggestions of the Hole 
and Involvement of 
the Social Worker 



Alice R« Uarwood 



Hufus Shorter 

Joshua C« Thomas 
Sara Landis 



Donald Granick 



kuth Jackson 



AFTERNOON SESSION 



7« Orientation of Educa- 
tional Assistants 
and Social Work Aides 



Alice R« Harwood 



Services of the Museum 
of the City of N«V« 
8* Center for Urban Education Dr« A«A«Chaplan 
9« Curriculum Development Ruth M« Baylor 



George Weinberg 



Report on Workshop for 
New Supervisors 
10* Payroll 

Bus Reports 



Edward Boy la 



11« Parent Activity Fund 



Harold GlMser 



« Material in this table ia an exact replica of Board of Education 
material diatributed during the Suoner Head Start prograjn. 
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KINUTES OF SUPERVISOHS' CONFERENCE 
Julj 20, 1967 
Hall of Bo&rd of Education 
MomiJig Session* 



Alice K, Harwood 
Welcoiae 
Announcements 

!• Hegister 22,000 - Attendance 19,000 

2. Center for Urban Education 

2.1 Purpose of C.U.E. 

2.2 KequekTt to attend and take minutes of meeting 

2.3 Consensus: Decision to be made after hearing 

3. Shall secretaries ta>;e responsibility of lunch payroll 
and keep luncn records. 

Consensus! This is the respdnsibility of the Lunchroom 
Supervisor 

4. Mr. Dennis Young, New York State, checks on ethnic 
distribution of personnel by observation only with 
no record to be kept. 

5. Mrs. Perry Haber, Health Services, sends a request 
tnat implementation of the Health Program be the 
center responsibility. 

Discuss re Health Services s 

5.1 Takes four weeks to get Medicaid card. 



*This description is an exact replica of actual Minutes of the 

July 20, 1967 meeting* 
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5.2 Sugvjost taat Aroa Supervisors* ask Mrs. Haber %^o 
will pay the fee wnea parents have no card* 

6« Dedication of Co^nununity Vest Pocket Park July 21, 
196 7 at 12:30 at Second Avenue and 29th Street. 
Children and/or parents and family assistant from 
P.S.134iM, P.S. 19M, 140M and 116M will attend. 

?• Parents rather than children are invited to visit 
the iMuseum of the City of New York. Phone for 
appoincrnent: Le.4-1()72 - Mrs. Conger# Director of 
Lducation, Museum of the City of New York. 

8. liap' 3Tnal certificate, if there is no birth certi- 
ficate, is sufficient for registration as verifica- 
tion of birth date. 

Rufus Shorter ; Policy Advisory Structure 

1. Report of laeeting in Mrs. Gist's district in Queens* 

2. Cluster Supervisor checks existence of coiomittee. 
Roster of coiuiaittee should be posted. 

Dates, times and place of weekly meeting to be posted^ 
Help in planning agenda. 

3. Aims of Parent Group Committees 

3.1 Vehicle by which ^arentb work against despair. 

3.2 Become involved meaningfully in center program. 

4. How to accomplish those aims. 

4.1 Make and receive suggestions from Head Teacher* 

4.2 Become faiiiiliar with aims of Head Start. 

4.3 Serve as training ground for skills of leading 
and following, socialization. 

4.4 Will articulate with P. A. 

5. PrograiTiS Report requested by 0£0« 

5.1 Elections on center level. 

5.2 Next step is the intermediate committee* 

5.3 City-wide meeting. 



Area Supervisors » Cluster Supervisors 



T;^BLE 6 (Cont'd) 

6. Shirley Gerin, Parent Group Consultant %#orking with 
Districts 13 and 17, Brooklyn, may be called upon for 
assistance. 

Discussion : 

Artificial barrier is set up between Head 
Teacher and Parent Group. 

Suggestion : 

Head Teacher may be invited by the parents. 

Sally Landis 

1. Personnel 

1.1 Eleven classes de^ed as of July x9 » 1967 

1.2 Two class schools have not been affected by 
these deletions. 

1.3 UFT rules require priority removal of teachers 
with least service record or new to school. 

1.4 UFT rules that no teacher may be hired as 
secretary. 

1.5 Use forms provided fo^ tranafer of non* 
professionals . 

1.6 Hire Substitutes only from list. 

1.7 Classes will be increased, week of July 24, 1967. 

2. Supplies 

2«1 Keep class kit of decreased classes intact 

until arrangements are completed for its transfer. 

2*2 Raffia in kit, not ordered, but gratis. 

2.3 Re complaints: woodwork and books investigated 
and found not justified. 

2.4 Delivery schedule: Manhattan this %Mek. 

2.5 Cumulat:^ /e cards, pallets are back -ordered. 

4 
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3« Lunch 

3*1 Phone orders %#eefcly 

3*2 Lunchroom personnel orderp ovn lunctMs, 
does not take from lunches ordered by tteed 

Teacher* 

Alice Harwood 

!• Individual Rating Reports 

1.) ^«st priority given to personnel with 2 
terms of sunnsr Used Start. 

1*2 liead Teacher, T^aQkisr^ Secretaries rated* 

1*3 August 20, 1967 collect the report from Uead 

Teacher* 

1*4 Psychologists, Social VJorkers, Parent Program 
consultants should also have a personnel 
evaluation report* 

Jerry Qlshaker x Nonprofessional Personnel 

^ m 

1* Hiring procedures of non-professional personnel* 

1*1 Introduction of Mr* OlshaKer's staff* 

1*2 875-7874, 875-7845 Phone for inforation* 

1*3 Transfer of non-professionals must be cleared 
with Mr* Olshaker* 

1*4 No substitutes on a day to day basis, only if 
absence is to be a ifeek or SKwe* 

1*5 Comunity Action Agsncy is first source of 
workers, reassignment must be through them* 

1*6 Seniority to determine last to be txansf erred* 

1*7 If unsatisfactory worker, ootify Mr* Olshaker 

in writing^ 

Alice R> Harwood 

1* Give to Mr* Granick and krs* Jackson requests for 
psychologists and social %rorkers* 

2* Request list Of schools with vacancies from Mr* 
Granick and Mrs* Jackson* 
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TABLE 6 (Cont'd) 

Joshua C, Thomas : Parent Program 

!• Parent Program works closely with Mr* Shcrtar 
and Parent Coiaroattees* 

2. Role of Parent Program Consultant 

2.1 Resource person to F.A. 

2.2 Observe if parents are making own decisions* 

2*3 Assist F.A. in formulating programi e«g«^ 
posters, Medicare forms, attend evening 
community meetings. 

2«4 Get community donations, not money ^ to fur* 
ther program. 

2.5 ABC classes for Welfare parents each morning 

may be reached at that time. 

2.6 List will be distributed of speakers for 

programs* 

3. Importance of baby-sitting room. 

4. Parents are to use funds as they wish* 

Discussion: Annette Goldman, Cluster Supervisor* 

4.1 Ways of introducing spirit, and z#st in the 
parent program* 

4.1.1 District and borough events* 

4.1.2 More articulation with Parent Advisory Board* 

Alice R. Harwood 

Mew routines re publicity* Calli Annette Goldman -DX*2»5327 

Elisabeth Cagan - 34S»8S95 

Harold Glasser : P*A. Fund . (Consult Notes) 

Donald Granick : Psychologists* Role 

1* Child Growth! Accomplished by sl^>portive role 

classroom observation* (Dr* Lauer^ Chief Psychologist. 

in B*C.G.) 
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TAaL£ 6 (Cont'd) 
2« Example story of a child* 

3. How can Cluster Supervisor support psychologist? 
4« How function as a teaxa? 

5« Ask Mrs« Jackson and Mr. Granick for workshops 
on role of psychologists and social workers. 

George Weinberq i C* U.Z. 

Im Independent research is main goal. 

2. Evaluation is periphe; «1« 

3m Evaluation's coiopetence passed by Statec 

4. V^hat researcher will dot Administer questionnaires^ 
interviews. 

650 copit.s - sent to Bureaus of Education. Effort 
to probe to improve the Education of the 
disadvantaged. 

Question: On what basis is sampling taken (random). 

Dr. Chaplan, Director of Team of Behavioral Sciences 
Corporation. 

Evaluation built into study. Rsoomnsndr Corns out 
of study for next term. 



f 
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TABLE 7 

Aahr:DA AND MINTTLS lF CLUSTER SUPERVISOR MEETING* 
Leonard Harvey, Cluster Supervisor 

Agenda aiid Minutes Meeting, heads of Schools # July 21 a 1967 

!• Enclosures i 

A. Please check folders X hav<» prepared for you fori 

!• Papcr-clippcd to the inside of your folder a check 
for your school for the Special Parents Activities 
Fund. 

a.) Please sign receipt provided. 

2. i'Z) copies of Parent Involvement Prograro-Suinroer «196 7 

a.) Copy for Head Tcacner and copy for Family Asst. 
(See ''Communication* - Iteip II) ^ 

3. (2) copies of Guidelines for the Use of Special Parent 

Activity Fmids . (See Item VX) 
a. ) Copy for iiead Teacher and copy for Family Asat. 

4. Individual auiting Report Forma t 

a. ) Teachers 

b. ) Secretaries 

c«) Social v;orker or Psychologist 

1. Due no later than Aug. 20th. 

5. (6) dbpies of Authorization for Use of School Building 

a. ) Due in quadruplicate. 

b. ) 2 copies for you to duplicate should you need 

this form for more than once. 

6. (2) brochures on Family Planning 

a. ) Reminder ! Requests for programs on Planned 

Parenthood are to come from your parent group. 

XX. Communication i 

Xn order for our total i rogram to work noet ef fectively^ 
all lines of communication must be kept open at all times* 
The roles of the Family Assistants and Family Workers an 
becoming of increasing importance* 



%his description is an exact replica of Agenda and Minutes* 



A23 



TABLE 7 (Cont'd) 



PsychoioQically , this is mix excellent time for you to 
incct tnis arm of the staff. You have for distribution to 
them zuoncys for their program and enclosures res their 
programs. 

This is the time for real adult behavior with regard 
to any difficulties that may have arisen and a good tiM 
to "clear the air". 

1X1. Registers and Attendance i 

A. Please #at this time, be actual . If yoi have children 
"registered" who have never shown upi if your workers 
have visited and ascertained that they won't show up, 
urop tiiem from your registers. Registration means that 
they have reported to your center. Foiiow-*up of absentees 
continues. 
^\ 

IV. Health 

A. The Dental (iealth Program and Medicaid must go on now or 
there will be no Fall follow-Up. Please check on the needs 
of your children. If parents have not filed for Medicaid, 
please offer every assistauice with your; Fasdly Worker and 
Social Worker or social Work Aide. 

ii. Get all medical Appointments in writing . 

V. Policy Advisory Structure i ^ 

A. Check on completion of Parent Group Committee. 

B. Roster of Committee to be posted in several prominent 
areas in your center. 

C. Post, too, list of dates, times, ano places of t^ir 
meetings. 

Dm Does the group need help in planning agenda, carrying 
on a meeting, etc.? Contact me. I shall contact Mr. 
Rufus Shorter. 

£. The purpose is to work against feelings of frustration, 
apathy, etc. through real involvemert^ . 

--•"Two Way Street" - for giving and receiving suggestions ♦ 
--•This serves as a training ground for leadership and 

f ollowership. 

~There will be a cluster meeting, and, before the end 
of the program, a city-wide meeting. 
F. Watch for pressures from coosaunity agencies to get on the 

parent committee (if they do not have children in our center.) 

VI. Parent Programs 

A. The Parent Program Assistant is a resource for your 



A24 



tabu; 7 (Cont'd) 



Family Assistant. 

B. Make sure Uiat the parents are allowed to make decisions 
about their activities. An advantage has been gained 
this year in this area. There are fewer restrictions 
upon what they choose to plan for themselves. 

C. soliciting -This is not frowned upon. They may solicit 
material and coiaroodities they can use for their programs. 
Under no circumstances are they to solicit moneys . 

VII. Personnel 

A. A number of classes in a number of schools have been 
dropped. Please, if you are involvedt 

1. Keep class kit intact for transfer. 

2. Retain moneys for sucii a class for future ins tr\ictions. 

3. For then excessive personnel (£d. Aides, Family 
Worker, etc.) take seniority into account for trans* 
fer, when notified. 

4. Do not h^re teachers as secretaries. 

5. Important Shoula any agency be allowed to survey for 
ethnic con«position o£ staff, this is to be done by 
inspection . Do not put thxs in writing in any waj^. 

6. Tne Social WorSc AxSe i 

a. Listed as non-professional, but actually is 
a professional with at least one year of 
social work. 

b. Does intake, screening of children, 
-does family counseling. 

-Copes With problems (child rearing, health, etc.) 

VIII. Lunch ; 

A. Increases should be phoned in to me by Wednesday. 

B. We do not keep lunchroom payrolls. 

IX. Supplies I 

A. Third shipment :'^oul6 be going out now. 

3. Paints - Use school's supplies where possible. Replenish 

when we receive ours* 

X. Visitors » 

A. Should not go to anyone in our program until they have 
seen the Head ^Teacher first. 

X. Curriculum : 

A. See Music in the Pre-School Child Pevelppment Program* 



i 
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!• Prapared by Dr. Baylor 

2. LinOa Gross kindly offered to take this and re- 
produce it for each of you. 

B. Check for evidences of us9 of Curriculum Bulletias 
discussed last week. 

C. See, also, samples of Newsletters from other clusters. 

Are yours being worked up? 

XII. Supervisory Visits t 

A. On the whole, all classrooms are neatly set up and are 
attractive. Some rooms need more pictures and work of 
the children. The various centers of interest are nicely 
handled. 

dm Interaction among all children excellent - all in various 
activities. 

C. Safety- Where facilities are limited, make sure these 
little ones are not playing in the same area where large 

boys are playing basketball, etc. 

O. A Natural 1- Science needs no motivation. Please pay 
attention to this area. 

£. Special Commendation l - An Aide at^ P83M in one classroom 
had a couple of children at the piano strike two separate 
notes and express which note the child lihed better and 
why , jfl lovely, simple activity eliciting good expression! 

XHI- Addition to Sub Li8t > 

Gloria D. Valdespino 7S1-3680 E.C.R. 

Thank you for your cooperation. 

Sincerely, 

(signed) 

Leonard Uarviey 
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ASSESSMENT BT CLUSTER SUPERVISORS AND HEAD TEACHERS (PER CENT*) 



FORM il 



Your Spheres 
of Intluence 






•f * 


o 




M-246 




1 Classroom 


40.2 


49-6 


7.3 


' 2.0 


.4 


b.o 


0.0 


2 Auxiliary Services 


17-9 


32,9 


32.9 


8.1 


2.4 


3.7 


1.6 


3 Lunch Program 


2U.U 


24.4 


37.6 


13.0 


3.3 


4.1 


2.8 


4 Lquipment 


IB. 3 


33.3 


26.0 


12.6 


2.8 


2,4 


3.3 


b Community Relation. 


41-1 


35.4 


17,1 


3.7 


.8 


0.0 ^ 


0.0 



Supcrvxgion 
b Group Teachers 

7 ramily Workers 

8 i^ducation Aides 

9 Pre-Service Orien. 



52.0 


32.9 


13.0 


1.6 


.4 


0.0 


0.0 


37.0 


35.8 


18,7 


4.9 


2.0 


' .4 


0.0 


37.8 


35.4 


20.7 


3.3 


2.0 


.0.0 


.4 


11.8 


17.5 


21.5 


25.6 


4.9 ' 


3.3. 


14.6. 



Projgrftms 

10 Poor Training 

11 Prof.41 Non-Pro£. 

12 Center-Comm.ael. 

13 Short Personnels 

14 Shor't Materials 

15 Organization 

16 Znterdis.Coop. 



7.3 


13.8 


22.8 


27.6 


8.1 . 


7.7 


10.6 


6.9 


11.4 


19.1 


24.8 


10.5 


9.3 


15.4 


12.6 


12.2 


13.4 


30.5 


4.1 


7.7 


16.7 


8.9 


8.5 


L4.6 


30.5 


8.1 


6.1 


21.5 


7.7 


15.4 


18.7 


28.0 


^ 7.7 


• .5 


15.4 


11.8 


17.5 


18.3 


24.0 


7.3 


3.7 


11.4 


15.9 


24.4 


22,4 


19.1 


4.5 


3.7 


8.9 



In this table and the following ones^ the sum of percentages may be 
less than 100. Apy ^remaining percentages not shown are due to 
unans%Mred questions. 
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EDUCATIONAL THEORY L PHILOSOPHY AND VITA: 

Per C«nt for fiach Response 

FORM #2 



Educational Thepry 







High 


Moder. 


Low 








Facil. 


Facil. 


Facil. 




X. 


Facilit4-tc Teaching 


61.6 


33.5 


3.2 . 






Well-suit. 


Useful 


Unsuit. 




2. 


highly Str,uctured 


u.u 


24.3 


70.0 




3. 


Montcssori 


24.3 


62.7 


11.5 




4. 


Ucutsch Orientation 


65.9 


30.7 


2.8 




5. 


Progranuned Learning 


5.4 


29.3 


63.3 




6. 


Individualized 


48.8 


44.8 


5.9 




7. 


Whole Group 


6.2 


36.6 


55.9 




8. 


Psych. Therapeutic 


49.9 


43.6 


5.7 




Pre-Service Orientation 














Very 


Some 


No 








Useful 


Use 


, Use 




10. 


Curriculum Work 


19.3 


36.1 


34.2 




11. 


Child Devel. Theory 


13.6 


49.6 


30.4 




12. 


Plemning W/Non-Prof. 


38.8 


38.3 


16.7 




Teacher Vita 














1 


2 


2 


4 


13. 


Priority Group 


47.1 


32.7 


6.6 


1.8 




Pre-K. 


K 


1 


2 


14. 


Grade Now Teaching 


17.5 


42.8 


26,4 


9.7 




1 


2-4- 


5-8 


9+ 


15. 


Teaching Experience 


22.0 


37.8 


16.3 


20.3 




1 


2-4 


5 - 8 


8+ 


16. 


Pre-K. or K. Exp* 


33.1 


31.0 


10.8 


12.8 




-B.A. 


B,A, 


B,A,+ 


M,A, 


17. 


Ed. Background 


2.5 


27.1 


47.1 


6.2 



^ (' 

TABLE 10 . — \^ 

STAFF DATA FORM: EDUCATIONAL ASSIS7AOTS, TEACHK AIDES, ) raOf #3 

FAMILY WORKERS, FAMILT ASSISTKOTS: / N-625 
P«r Cint for Each R««pon«« \.s_-^ 









Tmt 












Round 






lA PIU:VIOUS £XP£RI£NC£ 


25.0 


6.1 


29.2 








25 










2A AGE 


39.0 


39.9 


19.4 








M 


F 








3A SEX 


6.2 


«9.6 










Well 


Mod^rmta 


Poor It 






4A PRE- SERVICE ORIEN. 


35.9 


2d.l 


12.4 








0 


2 


4^ 






5A PREV. NURSERY EXP. 


54.1 


21.7 


7.3 








Sirurle 


N«rried 


Divorced 






6 A MARITAL STATUS 


30.3 


64. ft 


4.5 






7A PRE-KIND. OR KINO. 


49.9 


40.5 










!«• 


Mo 








6 A ELEMENTARY 


96.6 


2.1 












No 








9 A HIGH SOiOOL 


72. e 


25.0 










Y>» 










lOA COLLEGE 


13.2 


80.7 










Tet 


No 








IIA LIVE IN NEIGiiBORUOOD 


60.8 


36.2 










1000 


2099 


?000 


4000 


5000 6900 


12 A AljljUAL INCOME 


20.4 


33.7 


15.3 


11.5 


7.5 5.0 




0 


1 


2 


3 


4 5 


13A i OP CHILDREN 


30.5 


11.8 


17.5 


15.2 


10.9 11. Q 




Tea 


No 








14A SPEEQl DEVEWP MENT 


95.5 


2.3 










Yes 










l^A SOCIAL ADJUSTMENT 


95.5 


?8 










Y«f 


No 








16A PHYSICAL COOR. 


95.5 


2.7 










rmm 


No 








17 A EMOTIONAL MATUR* 


90.2 


4.8 








Tea 










18A KIND. READINESS 


97.0 


~?8" 








IB ETHNIC dACXGROUND 


V 


11 


PR 






31.6 


45.9 


18.4 








T«« 


Mo 








2d ENGLISH 


97.3 


1.1 










Tea 


No 








33 SP/vMSrt 


24.7 


65.8 








43 ITALXA.N 


3.6 


81.6 








53 OTH^R 


6.7 


71.0 










Much Help 


Av.. HelD 




Littl«^ HelD 


63 iit^AD TEACHERS 


73.2 




21.0 




3.5 


73 GROUP TEACliERS 


66.3 




25.2 




5.0 


83 EDUCATIONAL ASSISTANTS 


50.1 




25.5 




12.4 


93 TEACHER AIDES 


60.2 




22.4 




7.2 


103 FAMILY WORxCERS 


59.9 




25.9 




6.9 


113 FA^aLY ASSISTANTS 


51.3 




23.8 




8.7 
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TABLE U 

CHILD BEHAVIOR AND IWFORHATIOff SOMttRT : FORM #4 

?T Cent for Each Roponte 



Below 







Avcraite 


iA. 


r^TURITY OF SPEECH 


5«; 0 


2A. 


lilPROVEMENT 


IL 1 


3A. 


CU\RITY OF SPEECH 




4A, 


im?ro\^j-u:nt 




SA. 


NEW WORDS 


Q 


OA, 


i:'^>edi>u:nts 


io 0 
Xt .« 


7A. 


EI^GEISH COM?. 


• o 


bA. 


IMPROVEMENT 


8. ^ 


9A. 


ENGLISH USAGE 


22. i 


lOA. 


i;c:'ROVEMENT 


12. 1 


liEiiAVIOU 




11. aLiuWIOR PATTERN 


6.5 


12 A. 


ROUTINES COOP. 


13.0 


13A, 


ROUTINES UNDERSTAND. 


9.4 


14A« 


INITIATIVE 


19.9 


ISA. 


MriTERlALS IN^'OLV. 




16 A, 


ATTENTION SPA:4 


IB. 4 


i7A. 


CON STRUCT I VEN E SS 


11. f 


18 A. 


ACCEPT ADULT CONTROL 


11.0 


19A, 


RESPONSE TO ADULTS 




Ki::DERG/iRTi;N READINESS 






LANGUAGE 


23. A 


2D. 


SOCIAL ADJUSTMENT 


15.4 




MOTOR - FINE COOR. 


^.3 


4a. 


MOTOR - GROSS COOR. 


4.2 


5a. 


EMOTIONAL (^-ATURITY 


19.2 


6B. 


PREDUCTED RANK 


15.^ 






Yea 


7B. 


MEDICAL EXAM 


21.6 






Yea 


8B. 


PSVCHOLOGICAX. EXAM. 


3.7 






Yet 


9a. 


DENTAL EXAM 


58.7 






Good 


lOD. 


PARENTAL PART. 


N 


IIB. 


SEX 


52.1 


12fi. 


ETK:4IC 8KCD. 


W 

9.0 






&m. 


13B. 


LANGUAGE 


59.3 













not> 








55 6 


17 1 


1 X 


AO A 

OT • O 






57.5 


15.9 


1.4 


71.1 


U.6 


3.0 


07 • u 


XO« X 


^ • V 


<to o 




o« 1 






33*9 


cn iL 


11.5 


29.2 


34.1 


in 1 


33.7 


49*0 


Ix.x 


27.8 


Jo. 5 


0 J 
V.H 


4^.0 


62.5 


24.0 


.5 


Dp.O 


2?.0 


.0 


OU. U 


10 J 


.7 


66.2 


21.3 


.7 


62.3 


Xo. 7 


.8 


68.2 


19.4 


8 


64.9 


23.2 


.9 


61.8 


25.5 


4.3 


r Z. "* 


19.3 


1.0 


oj .0 




A 


r J . ? 


X r . ^ 




76.0 


18.8 


1.0 


63.1 


16.5 


1.2 


61.1 


20.3 


2.8 


No 






67.1 




11.1 


ifn 




9.8 






6.8 


34.5 




Avermg^ 


Poor 




36.6 


37.5 


3.8 


F 






46.9 




1.0 


N 


PR 




46.4 


40.9 


3.7 




Other 




34.1 


2.3 


4.3 
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TABLE 11 (cont»d) 



Per Cent 
not 



14B. 


PREVIOUS SCHOOL 


Pre-KR. 




None 


Ans>««red 




EXP. 


7.2 


5.3 


82.1 


5.4 






1 


2 


3+ 




15B. 


OROINAL POSITION 


9.0 


13.3 


11.2 


66,5 






Good 


Poor 


DroDout 




16 a 


DAYS ATTENDED 


64.8 


10.3 


2.4 


22 ..^ 


17B. 


PRIORITY LEVEL 


1 

17.1 


2 

12.2 


■~3T4 


67.3 


18B. 






No 


P.A. 




HUTHER WORKS 


9.9 


35.9 


1.7 


52.5 






Tea 


No 


p. A. 




19B. 


FATHER WORKS 


32.4 


4.1 


3.5 


60.0 
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TABLE U 



PROORAM ASSESSMENT AND EQUIPMENT AND SUPPLIES: FORM 0^ 

HEAD TEACHERS AND GROUP TEACHERS: N=^54 
Per Cent for Each Reaponse 



lA. STORILS READ 
2A. STORIES BY CHILD 
3A. EAT TOGETHiiR 

4A. so:^xs 

5A. TUUiPaONLS 

6A. diia;-u\tic .play 

7A. 1-TO-l CONTACTS 

8A. ll^HUP. CLUAN-UPS 

9A. Vu\rr TURNS 

10 A. UWZ TRAVEL 

liA. ?;<^PARE F00:> 

12A. CO:CTROL AGGiOiSSION 

13A. CARL FOR PETS 

i4A. hYPi:RACTIVE ALLOW 

ISA. DRL;S5-UP ENCOUR. 

16A. PiiYSICAL SAFETY 

17A. CliILDREU*S WORK 

18A. PHOTOGRAPHS 

SPE/UC ABOUT ILOm 

20A. MOTi.i^RS INVITED 

e quipx:::;t & supplies 

BLOCK iiLDG. 
2ii. DRA>iATIC PLAY 
23. WATER-PLAY 

TABLi;: GAMES 
5ii. WOODWORKING 
^a. MUSIC RilYTHMS 

7B. lai;guage dev. 

aa. ARTS & CRAFTS 
SCIENCE 
lOB^ COOKING 
IIB. TOII-ET FACILITIES 
I2B. SINK FACILITIES 
a3B. OUTDOOR PLAY \B£A 
14B. CIASSROOM 



Daily 


Occaaionally 


Rarely 


Occurred 


Occurred 


Occurred 


on o 

c r .8 




2 


15.8 


CO n 
59. / 




97.2 


2.4 


• J 


87.3 




• < 


76.8 


18.9 




85.1 


ij.9 


Q 


95.6 






96.6 




. x. 


95.7 


4» J 




63. 1 






53.9 




y . y 


80.7 


10. u 


* .7 


35.3 






75.8 




-7. > 


r X. A 


21 0 


7.7 


94.1 


5.6 


.3 


95.2 




0.0 


11.0 


46.8 


41.5 


67.4 


30.9 


1.5 


42.9 


52.9 


4.0 


Adeouate 


Llaiited 


Not Adcquat* 


74.2 


13.9 


5.9 


69.6 


17.9 


6.7 


51.4 


29.9 


12.8 


65.1 


17.7 


11.4 


24.9 


22.2 


46.5 


65.9 


14.3 


13.9 


71.8 


15.8 


6.4 


81.2 


9.6 


3.1 


38.5 


34.2 


21.3 


36.1 


34.3 


23.6 


73.9 


10.4 


9.7 


73.2 


8.9 


11.9 


44.9 


20.9 


28.5 


75.1 


13.2 


5.5 
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TABLE 13 

DXSTiagUTION OF THE 1967 HEAD START 
SAMPLE COMPARED WITH THE DISTRIBUTION 
OF THE 1937 STA13F0RD BINET 
STANDARDIZATION GROUP 



I«Q« 


Per Cent 

in 

1967 H.S. 
Group 


Per Ont 

in 

19 37 Stan- 
dard Group 


Classification 


Above 130 


0 


4«4 


Very superior 


120-129 


.6 


8.2 


Superior 


110-119 


10.6 


18.1 


High Average 


100-109 


13.5 


23«5 


Normal Or Average 


90-00 


26.4 


23.1 


Normal Or Average 


80-89 


2i«e 


14«5 


Low Average 


70-79 


20.5 


5«6 


Borderline Defective 


60-69 


6.0 


2«0 


Mentally Defective 


50-59 


«6 


«4 


Mentally Defective 


Below 50 


0 


.2 


Mentally Defective 


N 


170 


3,184 






90.0 


101.8 
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TABLE lA 

PzT^ C^T OF TOTAL SAMPLE PASSING iJ^CH ITEM* 
ON STANFOPID 3INET 

P«r Ctnt Per C«nt 

lM2L Pag«iny Iw ,Pasalmt 



III Stringing Btt«ds 100 

Picture Vocabulary 100 

Block Bridge 100 

Picture Henories 100 

Copying e Circle 100 

Vertical JUine 100 
3 Digits 

III* Cofoparieon of Balls 96 

VI Patience I Pictures 98 

Discr. Animal Pictures 100 

Sorting Buttons 100 

Comprehension 96 
Comparison of Sticks 

Response to Pictures 98 

IV Picture Vocabulary 8S 
Objects from Memory 93 
Opposite Analogies 71 
Picture Identification 84 
Uiscr. of Forms 94 
Comprehension II 79 
Sentence Memory 

IV* Aesthetic Comparison 85 

VI Opposite Analogies 31 

Picture Sim. k Diff 74 

Materials 37 

3 Commissions 71 

Comprehension III 74 
Picture Identification 

V Picture Completions Man 42 
Folding Triangle SI 
Definitions 74 
Copying Square 40 
Pict.Sim. Diff. II 65 
Patiences Rectangles 34 
Tying Knot 



VX Vocabulary 
Differences 
Mutilated Pictures 
Number Conoepte 
Opposite Analogies 
Maze 

Response to Pictures 

VII Picture Absurdities 
Similarities 
Copying Diamond 
Comprehension IV 
Opposite Analogies III 
5 digits 



17 
9 
29 
23 
14 



8 
2 
4 
6 
4 
14 



VIII Vocabulary 2 
West Falls Memory for Story 3 

1 
2 
0 
1 



Verbal Absurdities 
Sim. 1^ Diff. 
Comprehension IV 
Days of the Week 
Proijiem Situation 

Paper Cutting 

Verbal Absurdities II 

Designs 

Rhymes s Nev Form 
Change 

4 Digits reversed 
Rhymes s Old Form 

X VocabulaVy 

Block Counting 
Abstract Words 
Sentence Memory II 
Problem Situation II 
Similarities s 3 
Finding Reasons II 



0 
0 
0 
1 
0 
0 



0 
0 
0 
0 
0 

1 



*All subjects are assumed to have passed every item below their Basal 
yoars and to have failed all items above their ceiling years. Thm 
above percentages are based on theee assumptions. Between Basal and 
Ceiling years only thoee teste which were actually attea|;>ted are used 
in calculating percentages. 



A34 



TABLE 15 

CROSS -TABULATIONS BETWEEN PREDICTED RANK IN KINDERGARTEi^ 
AND CTHER FACTORS (BY PER CENT) 



BELOW AV ERAGE 

m — 21 



399 



Total Possible N=2UU3 
AVERAGE SUPERIOR 

iT 3. -EI i 



l6.3 1^*86 60,8 518 21.2 



LANGUAGE ABILITY 
Below Average 
Average 
Superior 

SOCIAL ADJUSTMENT 
Below Average 
Average 
Superior 

MOTOR - FINE COORD. 
Below Average 
Average 
Superior 

MOTOR - GROSS COORD , 
Below Average 
Average 
Superior 



N 


BELOW AVERAGE 


AVERAGE 


558 


49.6 


46.9 


1362 


7.9 


60.1 


501 


2.3 


24.9 


358 


51.6 


44.9 


15J+5 


12.6 


-'t.l 


526 


3.2 


33.8 


203 


56.6 


39.4 


1753 


15.1 


69.6 


467 


3.6 


38.3 


115 


68.6 


26.9 


1801 


l6.2 


68.3 


513 


5.2 


.43.2 



SUPERIOR 
2.3 
10.5 
71.8 



2.5 

11.^-' 
61.5 

2.4 
l4.0 
56.9 

3.4 
14.1 
50.4 
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TABLE 15 (cont'd) 



EMOTIONAL MATURITY 




BELOW AVERAGE 


AVERAGE 


SUPERIOR 


Below Average 




«+8.3 


U7.6 


2.9 


Average 


1519 


10.2 


71*. 1* 


11+.2 


Superior 


k31 


3.2 


29.0 


66.3 


SEX 










Male 


1295 


18.2 


58.6 


21.5 


Female 


113^ 


lU.l 


63.2 


.20.9 


ETHTriC BACKIROUND 










White 




10.9 


52.5 


35.2 


Negro 


1085 


Va, 16.5 


59.5 


22.3 


Puerto Rican 


1033 


^17.9 


63.7 


16.1+ 


LANGUAGE SPOKEN 










English 




1U.7 


59.1 


21+.8 


Spanish 


8U1 


19.9 




13.7 


Other 


66 


13-6 


57.5 


28.7 


PAREOTAL PARTICI- 
PATION 










Good 


5W3 


13.0 


55.2 


30.2 


Average 


887 


13.1 


6U.0 


21.3 


Poor 


9^+3 


21.3 


60.6 


16.3 
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TABLE 16 



PARENT INVOLVMENT PROGRAM 



The Board of Education bases the sunmer program for parents 
on its deep conviction that total parent involvensnt is an essen* 
tial part of the J>re8ChooX Child DevelopiBent Program. Only through 
a team approach by parent, scnoql, and coomunlty can the child 
achieve his maximum development. 

The experience of two previous sununer programs shows the value 
of the cooperative endeavors of the schools, the parents, community 
agencies and the Community Development Agency. Objective evaluation 
has determined that the child gained much from his sucunur experiences 
in the program. This year all individuals and groups participating 
in the program have the opportunity to enrich the summer's exper- 
iences for both parent and child using that which has proven of value 
in our prevjL^s programs and c-dding meaningful innovations. 



The Parent Program is a major emphasis this summer, stressing 
total involvement. Parents make their own decisions on the activities 
and programs they want. 

Parent Funds are available for parent activities to be used by 
and for parents. (For additional information refer to the GUIDELINES 
FOR THE USE OF SPECIAL PARENT ACTIVITIES FUNDS - SUMMER 1967). 

The Family Worlcer and the Family Assistant will work closely 
With parents in forming the parent comndttees and in other matters 
pertaining to the Parent Funds. 

Purpose of the Parent Program 

We feel that parents should know that the entire Child Develop'- 
ment Staff of each center is available to give them help as requested 
and will cooperate fully. 

In addition to the center staff, all field personnel and super- 
visors will lend assistance in obtaining any special help the parents 
nsy desisv e.g. -health, welfare, housing or nutrition. 
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TABLE 16 (cont'd) 



The Parent Involvement Program must alao give parents the 
opportunity to become active in conmunity life. There will be 
opportunities to become involved in tenants* councils, housing 
committees, and many of the issues in which p4rents have expressed 
an interest. Parents must be informed of the Policy Advisory 
groups and urged to participate actively. 

Parent Meeting Rooms 

One of the most successful aspects of our parent program 
during the summer of 1966 was the parent rooms. Parents very 
enthusiastically became involved in meeting each other, planning 
family affairs, planning recreational and educational activities. 
It is essential to have a family room in each center. We want 
parents to know that we respect them, %#elcone them, and need 
them. 

Baby Sitting 

It is essential that space is provided for baby sitting when 
parents have planned activities in the school. This will encourage 
parent involvement and will allow parents who might not other%rise 
be able to participate in school affairs. 2n addition to the 
space provided for baby sitting rooms, staff should be available 
to assist with the babysitting. 

Suggested Uses for Parent Activities Funds 

Parent Activities Funds are provided by the federal govern- 
ment at the request of the aoard of Education to be used specifi- 
cally for the Parent Prograuu during the summer of 1967. 

Based on the experiences of the past two summers, a variety 
of activities have emerged and have been found sucossful by the 
parents. Many of these activities reflect creativity and group 
planning on the part of the parents i They are listed below as 
suggestions not as directives. Different parent groups will havje 
different interest? and these, of course, will be reflected in thei 
use of funds to further these interests. 

Transportation and adciission fees where needed to such places 
ot interest ks the Statue of Liberty, Chinatom, LaGuardia 
Airport, NewNlfork Historical Society, General Post Office. 

Transportation and refreshments for picnics in Central Park 
Manhattani Prospect Park, Brooklyni Clove Park, Richmond. 



Joshua Thomas, 

Parent Program Supervisor 
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TABLE 17 
POLICT ADVISORY STRUCTURE* 



Center Parent GroHp Cororaittee 

1. Elect officerss Chairxnan, Vice Chairman, Secretary, etc. 

2. Set dates, tine and place of meetings • 

3. Pass on to head teacher, suggestions and ideas to enrich 
the program. 

4. Arrange with the head teacher for parent cooperation and 
* involvement in the activities of the children. 

5. With the assistance of the head teacher, secure a parents 
room suitable for meetings and informal discussion. 

6« provide parents with the machinery by which ^deas, sug- 
gestions or grievances may be passed on to the head teacher 
and staff. 

7. Elect two representatives to the Area Policy Advisory Committee. 

8. Pass on any ideas whiei) work at the Center level to the Area 
Policy Advisory Committee. 

9. Serve as a clearing house of worthwhile ideas which will 
contribute to the program. 

Policy Advisory Coromittees 

1. Represent a cluster of school participation in Pre«School 
Child Development Program (see Special Circular #97) 

2. Elect appropriate officers. 

3. Set dates, time and place of meetings. 

4« Serve as a clearing house of worthwhile ideas which can be 
conveyed to the individual center and the Policy Advisory 
which will have an overall constructive effect on the 
program. 

5. Provide Center Conooittees with a procedure by which unresolved 
matters at the local level may either be resolved at the 
intermediate level or passed on to the city^ida Policy 
Advisory Counci^* 

Policy Advisory Council 

1. Set dates, time and place of meetings. 
2* Elect appropriate officers. 

3. Assist and participate in the implementation and execution of 
the program. • " £ 

4. Serve as a clearing house of worthwhile ideas which will 
contribute to the program. 

5. Establish a procedure by which unresolved natters at the local 
or intermediate levels are effectively handled at the city- 
wide level. 



Rufus B. Shorter, Assistant Coordinator of the Parent Advisory 
Program 
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TABUE IB 

EXCERPTS FROM HEAD START CENTER NEWSLETTERS 
1, Open letters from members of the staff of one center Include 

these notes: 
From two family workers: 

"We asked the parents how did they feel about the Head 

Start Program in relation to their children t- 

Quote - "My son wants us to ask* the teacher how you majce^ 



the meat?" (Hamburger) 

"My child was such a baby and now he acts "big"*. 

"My little girl only wanted to stay with her mama, now she 
wants to go outside and play with the children." 

"My child only speaks Italian before, now he says mam«^ 
learn English - X can say in English." 

These are just a few of th^many - but %#e thought these vrere 
typical of the g^rowth of the children through language arts. 

1. Bi-lir^.-^ial sheets of useful phrases, including: 




Me llamo 



(Spanish) 



Nor goy mare hi 



(Chinese) 



My name is 



(English) 



calculated to bridge the l^guage gap for parents and staff. 




K big close 




A bed 



A gl^'ss of milk t 




A container of milk is bi^jger (By Bemice) 




ERIC 
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TABLE 18 (cont'd) 

My mcxmny is wrong. 1 am learning to do puzzles, 
to paint, to color. I am in learning school tool* 

4. Descriptions of weekly activities at Centers, such 

as the following schedule: 

"Dear Parents: 

Once more we would like you to know some of the new activi- 
ties our Head Start children have had this week. It certainly 
was a busy one ! 

Monday - A bus trip to the Financial District of New York 
City and then a ferry ride to Staten Island. We 
saw the Statue of Liberty on the way. An interesting 
visit to the local zoo (saw real snakes:::). Picnic 
in Clove I-ake Park. 

Tuesday - Miss' M's class was taken to the dental clinic. Con- 

f 

gratulations to those who have completed their dental 

work::: 

Wednesday - Head Start parents saw the film "The Poor Pay More' 

and the Head Start children attended a block party in 
the school yard. Refreshments %fere served and there 
^as a dance contest. 
Thursday Some children were taken to the dental clinid. In 
«the evening, for the Head Start parents there was a 
I demonstration on the use of cosmetics. This was 

* followed by a marvelous^ concert. Refreshments were ^ 
I served. / 

- The Head Start parents attended the filib, "To Sir 
' With Love" starriiig Sidney Pol tier. They enjoyed it 
immensely." 



Friday 



'7 



\ 



. ■/ 
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TABI^: 18 (cont^d) 

A giraffe 
A monster 

A monster Kills, (By Nathaniel) 

NAME SOMETHING THAT'S LITTLE 

An earring 

A piece of candy 

A mouse 

A bug 

A fish (By Marella) 

" BRONX goo TRIP - By Mark, age 6 years 

I went on the trip to the Bronx Zoo on August 11th. 

We went on buses. 

We saw zebras, lions and horsejB. The elephants, hippoa, 
and long slimy snakes were fun to watch. 

I also saw a large camel with two big bumps on his back. 
Camels can go without drinking water for a long, long time." 

" LISTEN TO THE CHILDREN 

Sxrsan - I *m very smart because I ask a lot of question^. 

Gary «• Gary lost his tooth and asked to see the mirror. 

"I want to see my new tooth growing." 

Sherlyn - Sh^rlyn saw a flag on the flagpole near the park 

that the class had visited. "Oh, look", she said. 
That's just like the one near our school." 

Raymond - - The children walked across a stone bridge during 
their visit td Highland ParK. Raymond stopped to 
look. He asked, "How did the. stones get stuck 
together?" 

Tonya - My monmy is making a mistake. She said my older 

brother is in learning school and I am in playschool. 
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TABLE la (cont'd) 



5. Head Start Housekeeping Hints : 
*^ HEADSTART HOUSEKEEPIliG HINT 

For easier ironing - dampen clothes, put in a plastic draw 
string bag, leave overnight in refrigerator." 

6 . Jokes and riddles t 

"FanSier: What are you doing up in the tree, young fellow?" 

Boy: One of your apples fell down, and I'm trying to 

put it back." 

RIDDLES 

"1. Why are flowers lazy? 

2. What happens when 2 octopuses get married? 

3. What do the ghosts drink? 

4. How do you make gold soup? 



•s:»oajBO |fl uy -^nd nojt -fr 
•^XT^ pa^BZodBAa *€ 

UT uue uf UUP aisxB bx^^ unop o5 Aayx *z 

•spaq uT punoj sAvt^x^ Aayx 'x n 

7. Notices of parent meetings, classes, special activities, etc.: 

a. **The Headstart Parents of P.S.^ are having a clothing 

exchange on Thursday, August 17, 1967, beginning 12 p.m. 
through the afternoon - Room 213. All contributions to this 
affair will be appreciated. All donations must be clean 
and usable. You will be given script money in denominations 
of 56, 106, 256. Articles will be priced. Adults and 
children clothing. Household articles in good condition. 
Anyone with large articles contact Mrs. F." 

b. " GREETINGS 

The family assistants and family workers would like to add 
their comments to the first edition of the "Carousel". 

We are gratified to see the progress of the Parent Ad^sory Com- 
mittee Parliamentary procedures are observed at all meetings. 
AS usual, we are always willing to give our assistance and 
guidance whenever asked. A13,. of us are looking forward to 
the many wonderful and exciting events that the parents 
arranged • 
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TABLE 18 (cont'd) 



The roster of the program is on page 7. 

Since rely , 

Family Assistant Prudence C. 
Family Assistant - Connie G. 
Family Worker - Amy F. 
Family Worker - Lena M. 
Family Worker - Michele G. 
Family Worker - Anna R." 

c. Note addressed to parents: 

" WORLD FESTIVAL OF FOODS 

Welcome to our festive luncheon! The Mothers of the 
Preschool program have given so much of their time in 
preparation for this wonderful occasion. Because of 
their efforts and devotion, and the cooperation and 
concern of the Staff and Aides, the ingredients for 
a successful affair were assured. 

The receipes in this booklet were submitted by the 
mothers in the hope that you will prepare and enjoy 
them . 

Thank you again for making this a memorable day. 

Virginia R. 
Luncheon Chairman" 

(Incidentally, 35 different dishes were cooked and 
served on the day of the food festival - and the thirty- 
five recipes were mimeographed and distributed to fami- 
lies and staff.) 

Invitations to special displays of the children's work produced 
at the Center: 

"PROGRAMA ARTISTICO 

QUERIDOS PADRES Y AMIGOS ^ 

Nosotros Hemos Estado Trabajando muy fuerte este verano. 
Hemos pintado, dibujado. Hemos hecho muchas cosas muy bonitas 
y Hemos gozado much le gueremos invitar para que vengan a gozar 
con nosotros el Viemes Agosto 18 Salon 213. 



Tod el dia. 



LOS NXNOS de HEAD START" 



TABLE 18 (cont^d) 



And finally, a Head Start evaluation by those who are 

able to speak most feelingly about the prograiQi the children. 

Here is a sample from the Newsletter of responseB to the 

question, "What do you like about school?": 

" THE CHILDREN SPEAK ^ 
QUESTION - What do you like about school? 



ANSWERS - trips - Marie H. 

nice teachers - Clarice, Mary Jane 

playing with: trucks - Michael 

blocks - Edqar 

dolls - Patty 

puzzles - Maria 

cars * Anthony 

wood - James 

going outside ----- Patty 

watching our cater - 

pillars - ------- Miriann 

looking at animal 

pictures ------- Maria 

painting -------- Rose Anne, Paula 

listening to 

stories -------- -Susan 

isinging - -- -- -- - -Maria 

coloring - Michelle 

making pudding ----- James S« 

making music ------ Mary Jane 

eating hot dogs - - - - Jimmy 

tomato soup for 

lunch --------- -Maria 

ice cream for 

dessert -------- -Anthony C," 
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INSTRUMENTS 



Master Instruction Sheet for Forms #1-6 

Form #1 - Assessment by Program Supervisors and 
Head Teachers 

Form #2 - Educational Theory and Philosophy and 

Vita: Head Teachers and Group teachers 

Form #3 - Staff Data Form: Assistant Teachers, 
Teacher Aides, Family Workers, and 
Family Assistants 

Form #4 * Child Behavior and Information Summary 

Form #5 - Program Assessment and Equipment and 
Supplies 

Form #6 - Kindergarten Readiness: Group Teacher 
Child Growth and Development Form 
Letter to Parents 
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APPENDIX B 



MASTER INSTRUCTION SHEET 



These forms imint have a properly filled out I,D. #• In the upper right hand side 
of each blue and white answer sheet you will find an answer "box which looks like this: 




ANSWER BOX FOR I.D. NUMBER 



CENTER # CLASS # CHILD # 



1 

1 i 


1 

2 1 


3 


k 


1. 


6 


7 


8 9 

• • • • 


0 


0 


0 


0- 


t-o- 


\ 


0 






1 


1 


1 


\ 1 


1 


1 




2 




2 


2 


2 




2 


DISREGARD 


3 


3 


3 


3 


! 3 


3 


3 




k 


k 




h 


i 




U 


TOESE 


5 


5 




5 


5 


5 


5 




6 


6 


6 


6 


1 6 


6 


6 


SPACES, ••• 


7 


7 


7 


7 


i 


7 


7 




8 


8 


8 


. 8 


1 8 


8 


8 




9 


9 


9 


9 


I' 


9' 


4< 





Group Teachers 

On the outside of the envelope in vhich these forms were delivered to you is 
stapled a copy of your official roster. Above the upper left-hand side of the roster 
you will find your identification number. This 1 .0.4^ is to t)e blackened in the 
answer box on every answer sheet. 



The first 3 digits of the X.D.# are your center number as found on the federal 
census form (we have changed the first character, which was R,S,T, or W, into a 
number)* Fill this number into columns one, two, and three of the answer box. 

The . last two characters of the 5-digit I.D.# are your claaaroom number. Please 
fill in these two digits in columns four and five of each ansver sheet. Thus, if 
the I.D.# on the roster were 12503, the answer box would be filled in as it is in the 
preceding diagram. 

Form 4 and Form 6, both of which apply to individual children, also require a 
2-digit child identification number. This # is the 2-digit number to the left of the 
child's name on the official roster; it should be blackened into columna six and 
seven in the answer box. (If the child's I.D. # is 09, it would be filled ia aa it 
is in the diagram.) When you do forms 4 and 6, Juat go down the list of children on 
the roster; if you don't have enough fotms, do as many aa you can. 

Before distributing Form 3 to your classroom staff, please fill in the 3-digit 
I.D. # for them. In addition, you should blacken in column six of the ansver box aa 
follows: 

For Assistant Teacher blacken in ^answer space 6 
For Teacher Aides -- blacken in answer apace 7 

Fot^ Family Vorkera *- blacken in ansver space 8 
For Family Assistants blacken in answer space 9 
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Fonnd should have I.ZX. #*8 as ifollovs: 

Form 1 I»D. # - Center ^ 00 for Read, Teacher 

nothing foi^ Superviaor " 

Form 2 I.D* # - Center # Class # for Group Teachers 

nothing for Mead Teachers 

Form 3 - Center # + Class # •f 6, 7, 8, or 9 depending on which type of staff 

member ^ ( 

Form 4 - Center # + Class # + Child ^1^ 

Form 5 - Center # + Class # 

Form 6 - Copter # + CVass ^ + Child # 

If it has not already been sent ln» please include a copy of the Board of 
Education Growth and Development form in the envelope for your classroom's forms. 
AH forms are to be returned in the envelope in which thev were delivered to' you . 

If you Have any questions » contact your Head Teacher or the Supervisor for 
your district. 

Thank you very much for your assistance in this study. 
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FORM #1 ' 
IKSTRUCTIONS: Use Pencil only. Do not use pen or ball polntrv Be sure each mark, is dark 
and completely fills the space. Erase completely any mark you wish to change. Do not 
fold this form. Please answer all questions. Do not fill in your name c:: the answer 
sheet. If you have any questions » speak to your Group Teacher, Head Teacher or Super- 
visor. Make sure^that the I.D. number has been filled in on All answer sheets. 

PROGRAM SUPERVXSQR'S ASSESSMENT 

Please rate the following areas of your program as perceived by you in the centers in 
your district. > . ' . 

Your Sphere of Influence 

1. Classroom Program 

2. Auxiliary Services (Medical ^ psychological , welfare) 

3. Lunch Program 

4. Equipment and Supplies 

5. Community Relationships 

Supervision and Instruction *^ * 

6. Of Group Teachers 

7. Of Family Workers 

8. Of Education Aides 

9. Played Role in Pre-servlce Orientation 
Problems Jfaced 

10. Poorly Trained Personnel 

11. Poor Relationships between Professional and Non- 
Professional Personnel 

12. Poor Relationship between Center and Cou£;Ainity 

13. Shortage of Personnel 

14. Shortage of Materials ajnd Equipment 

15. Better or Worse Organization over Summer 1966 

16. Degree of Interdisciplinary Cooperation Observed. 



20. 



Recommendations: To be written on back of answer sheet. 
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FORM «l 



■nrr 



B 

n 



I 



I 



«* I ■- -« 



a s o & o oc 



I 




6i* rWFl-UiN^i 

2 AUXILIARY SERVICES 

4 EQUIPMENT 



§ 1 ' 

S 2 

o 2 

iup«wvi»iOM 

^ 6 GROUP TEACHERS 



z o 



H 

> 

< 
3 

u 
w 

O 

O 

u 

GC 

X ^ ° 1 15 ORGAHlZATIdN 

16 INTERDIS.^OOP. 



8 EOUCATION AIDES 



(A u < 

Z ^ X 

S ^. * 10 POOR TRAINING f| 

- 2 o 




o < 



I ' 11 PROF. & NON-PROF. 

12 center -comm. rel. 
t3 SHORT PERSONNEL 
14 SHORT MATERIALS 



vr. 

:1 



i i ^ 



< H I 

'til 



i! 



17 
18 
19 

20 



II '\ 



I] 

my 



ii 



10 



12 



18 

: 20 
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PERMISSION TO REPRODUCE THIS COPY- 
RIGHTED MATERIAL HAS BEEN GRANTED BY 

TO EOIC AND ORGANIZATIONS OPERAJ^NG 
UNDER AGREEMENTS WITH THE NATlONAY IN- 
STITUTE Or EDUCATION FURTHER REP^O- 
DUCmN OUTS»DE THE ERIC SYSTEM RE- 
QUIRES PERMISSION OF THE COPYRIGHT 
. OWNER I 
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FORM #2 



INSTRUCTIONS: Use penc^il only. Bo not use pen or ball point. Be sure each m 
mark is dark and coiapliatelv fills the space* Eraae completely any mark you 
wish to change • Do not fold this form. Please answer all questions. Do not 
fill in your name on the anm^er eheet. If you have any qjxestions; speak to 
your Group Teacher, Head Teacher, or Supervisor, Make^ sure that the loD* 
nuihber has been filled in on all answer sheets, 

EDUCATIONAL mEORY AND PHZLOSOPHY AM) Vim; Group Teacher 

L, Does this program facilitate your IM^ld^' Moderately Low 

. being the kind of teacher you, by FaAlitates Facilitates Papilitation 
training or commitment/ want 
to be T 

The following are a nximber of educational approaches suggested as useful in 
Head Start Classes. V/ould you rate these in terms of your current experience 
as being either well-suited to my group, somewhat useful with my group, or 
unsuitable to group: 

2, Highly Structured Program: teacher directed, with few choices left to 
children, 

3. Montessori Program: prepared enyi3:onment, with emphasis on materials for 
sensori experience, graded learning, self -teaching by indiviSual child, 

k. Deutsch Pre -Kindergarten: emphasis 6n language, stimulation through 
stories, language games, concepts are taught, and carefully arranged 
materials encourage cognitive processes, 

5. Programmed Learning: use of "talking typewriter,^* non-human stimuli which 
reinforce learning through repetition, patient correction of mistakes, 
etc, — largely individualised 

6. Individualized Teaching: where environment is prepared to offer complete 
and varied "self-service" possibilities, and teachers work only with 
one child at a time where help is needed, 

T. Whole Group Learning: where children adap*". to working on the same thing 
at the same, time, working in large numbers, where curriculum is offered 
sequentially, one activity at a time, rather than situation where 
several activities go on concurrently, 

8. Psychological, Therapeutic Teaching: emphasis is on individual emo- 
tional needs, understanding of child's feelings, helping him to express 
and work out aggressiveness, etc, rather than to teach him in specific 
curriculum areas. 

Pre-Servlce Orientation 

Which parts of the pre-service training did you feel were most helpful in 
performing your work: 



Very 
Useful 



Somewhat 
Useful 



Not 

Useful 



10. 
11. 

12* 



Curriculum workshops 

Lectures in child behavior and deve^opnetrb 
Integrated pleuinlng with non-professional 
staff 
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Teacher Vita 



13. Priority Group: Which priority group were you 

listed as on your federal applijcation form for 1 2» ^ 3 4 
He ads tart? . 

» . ' » 

14. Grade now teaching durin.5 year Pre-K Kind, . 1 2 3 4 5 or 6 

15. Number of years teaching 1 2-4 5-8 more than 8 

16. Number of years experience teaching pre- 

kindergarten or kindergarten, other than 1 2-4 5-8 more than 8 
summer program 

17. Educational Background BA BA+ MA MA+ 
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FORM n 

INSTRUCTIONS: Uae Peacll only. 'Do not use pen or ball point. Be sure «ach mark is 
dark ano cotopletely fills the space « Erase completely any mark you wish to cbaitge. Do 
not fold this form« Please answer all questions. Do not fill in your name on the 
answer sheet. If you have any questions, speak to your Group Teachar» Read Teacher 
or Supervisor; Make sure that the X.D. number has been filled in o^ all answer alMiets. 

STAFF DAtA FORM ; Assistant Teachers, Teacher Aides, Family Workers 
Family Assistants 

summer summer year-round 

^JL• Your previous Headstart experience: 1966 1965 program 

2A. Age : blacken which age is closest to your own: 25yrs. 35yrs. A^yra. 
34% Sex Male Female >^ 

4A« Bow well did Headatart^a Pre-Service Orientation prepare you for your euncMt 
Job? 

5A. Uov many years of previous nursery school experience do you have? 
6A* Marital Status — are your resently single, married, pr divorced? 
7A. Did you yourself attend pre-kindergarten or kindergarten: 
8A. Did you finish elementary school? 
9 A. Did you graduate high school? 
lOA. Did you graduate college? 

IIA. Do you live in the same neighborhood as the Heads tart project you are working ^ 

with? ■ J 
12A. Approximately what is your income each year? 
13A. How many children do you pive? 

Do you think that, in general. Heads tart has helped children to: 
IAA. Develop their sp&ech abilities. 

15A« Make them more at ease with others, both children and adults. 
16A. Improve their physical coordination. 
17A. Make them more emotionally mature. 
IdA. Get them ready to attend kindergarten. 

Right Hand Side of Answer Form 

l^B. What is your ethnic Background? white Negro Puerto Rican 
2b. Do you speak English fluently? 
3B. Do you speak Spanish fluently? 

4B. Do* you speak Italian fluently? . 
gB; Do you speak any other language fluently? 

Generally speaking , how much help and cooperation have you 'received from the following 
groups- of geople: > ■ . 

6B. Head Teachers 9B. Teacher Aides 

7B. Group Teachers lOB. Family Workers 

8B« Assistant Teachers llB. Family Assistants 



&TAFF n4TA FQRU' ASSISTANT TEACHERS. TEACHER AIDES _ 
^'^L. V** '^ r vmg. ij^MILY WORKERS, FAMILY ASSISTANTS ''^ 
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tA* FREVIOUS eXPEftlENCE 
2 A. AGE 

Sa. sex 

4A. PRE SERVICE ORIEN, 
SA. PREV. NUMEIIY EXP. . 

6 A. MARITAL STATUS 

7 As PRE-KINa OH KtNa 

8 A. ELEMENTARY 

9 a. high school 

10 A. COLLEGE 

yt 

11 A« UVEMttClOHflOmiOOO | 

IOC 

12 A. ANNUAL INCOME 

13 A. • 6fi QifLMEM ^ 

14 A. SPEECH DEVELOPMENT 
Ift A. lOCtAL ADJtBTMENT 

16 A. PHYSICAL COOR, 

17 a. emotkmal matur, it 

yt: 

18 a. KIND/READINESS 
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ENGLISH 


2 8. 




- ■Ay 
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3b. 
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ITALIAN 


4 B. 
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I^flSnRtUCriONS ; Uoe Pencil only. Do not use pen or ball point. Be sure ^ach mark Is 
^«it:<^ And comp Irately fills the space. Erase cotnpletely any mark you wish to change. Do 
not fold this form. Please answer all questions. Do not fill In your name on the 
answer sheet, if you have any questions, speak to your group Teacher, Head Teacher or 
Supervisor. Make sure that the I.D. number has been filled In on all answer sheets. 



CHILD BEHAVIOR & 
INFPRMATy)H SUMMARY 

XanRuage 

1A« Maturity of speech-baby talk, appro- 
priate for kindergarten, precocious 

2A« Improvement of speech during summer 
program ' 

3A. Clarity and Intelligibility of the 

child's speech 
4A. Improvement of clarity of speech 

during summer program 
5A. Acquisition of new words by the child 
6A. Freedom from speech Impediments- -the 

child lisps, stutters, talks with 

thumb In moiith, etc. 
7A* Fox bilingual children--coinprehenslon 

of English 

8,. Improvement of comprehension of Eng- 
lish during summer program 

9A. For bilingual children— use of spoken 
English 

10A« Improvement 6f spoken English during 
summer program 

Behavior Pattern 

I2A. Cooperation during routines 

13A. Understanding of general classroom 

routines 
I4A. Initiates activities 
15A. Involvement with materials 
16A. Length of attention span 
1/A« Constmctlve use of materials given 

to the child 
I8A. Ability to accept Adult control 
19A. Warmth of response tD adults 
20A. Child's age 



: Group Teacher- 

one for each child 
Kindergarten Readiness Profile 

Do you think that this child ia ready for 

kindergarten in terms of: 

IB. Language development 

2B. Social adJustment<*group living 

3B. Motor ability- fine coordination 

(hold pencil^ scissors, etc.) 
4B. Motor ability-gross coordination 
5B. Emotional ability and reasonable 

Impulse control 
6B. Predict, from your experience with this 

child, where you feel he will rank in 

his class next year 



Hedlcal History 

Has this child been given: ^ 
7B. Medical examination 
8B« Psychological examination 
9B. Dental examination 

lOB. How wo 11 have the child's parents par- 
ticipated In the child's Headstart 
experience? 

liB. Sex of the child 

12B. Ethnic background of the child 

13B. What language does the child regularly 
speAk? 

14B. What is the child *s previous school 
experience? 
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2A. improvement 

SA. cUmtY tir smcM " 

4A. IMPROVEMENT 
8A. New WOM>S ' 
6A. IMPEDIMENTS 
7A. CNGUISN OOMP. 

8a. improvement 

10a. improvement 
12a. routines coop. 
14a. initiative 
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20a. age 
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SUKKfOR 

SOCIAL ADJUSTMENT 2 B. 

MOTOR ^ CROSS COOR. 4 B. 

ij PREDICTED RANK 6B> 

PSYCHOLOGICAL EXAM 8 B. 

PARENTAL PART. 10 B. 

ETHNIC BKCD. 12 B. 



IBB. 



PREVIOUS SCHOOL EXP. 14 B. 



POOR OROMUT 



4^ 



1 



,\ DAYS ATTENDED 
* 

MOTHER WORKS 

P.A. 

I •/ PATlWirVOIIlCIv,;^, 



16 B. 

17 B. 

18 B. 
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20 
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FORM yA5 

INSTRUCTIONS: Use Pencil only. Do not use pen or ball point. Be sure each mark is darV 
and cotapletely fills the space. Erase completely any mark you wish to change. 0o not 
fold this form. Please answer all questions. Do not fill in your name on the answer 
sheet. If you have any questions, speak to your Group Teacher, Head Teacher or Super- 
visor. Make sure that the I.D. number has beeti filled in on all anflwer sheets. 

PROGRAM ASSESSMENT ; Group Teachera One for each Classroom 

Language Deirelopment 

1. Stories read or told to children 

2. Stories told or dictated by children 

3. Acquit and children eat together and converse 

4. Socgs, especially naming colors » attributed, 
people » etc. 

5. Telephones available and used by child and 
adult 

6« Dramatic play materials: household, family, 
role-playing accessories, etc. 

7. Planned 1-to-l contacts between teaching 
personnel and children 

Social Adjustment and Group Livinp 

8. Children helped to be independent in self- 
help, housekeeping, clean-up 

9. Children helped to wait turns with materials 
10* Children helped to develop safe ways of 

travelling outside classmom (with partners, 
some awareness of safty crossing streets, etc.) 

11. Children participate in preparing and serving 
snacks, etc. ^ 

12. Children helped tc control aggressive behavior 
toward adults, children, materials. 

13. Children encouraged to care for class pets, 
plants, etc. 

14. Allowance made for hyperactive children- -places 
to be alone, and q^uiet, gross motor equipment for 
Jumping, running, bouncing, etc. to work off 
steam 

•elf^Esteem 

13. Children encouraged to use dreas-up clothes, 
use mirror. 

16. Teacher protects physical safety of children 
from dangerous equipment or child aggression 

and takes physical care of children (nose-wiping, 
buttoning, hair combing) 

17. Children's work is admired, displayed, shown 
to parents, regularly changes 

16. Photographs and tape recordings of children 
are takes, displayed, etc. 

19. Children are encouraged to speak to the 
group or to adults about their famillest 
their activities outside of school, etc. * 
they are encouraged to bring in special 
treasures frmn home 

20. Mothers, siblings, etc* are Invited to visit 
cla&s, join in trips, etc. 
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PJ10.0RAIILA$S«SMEHT 4 . group teacher 
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PROQRAW ASSESSMENT 
1A. STORES READ 



2a. stories by child 
3a. eat together 
4A. attribute songs 

5A. TELEPHONES 
GA. DRAMATIC PLAY 
7A. t.TO-1 CONTACTS 
8A. tNDEP. CLEAN-UP 
9A. WAIT TURNS 
10A. SAFE TRAVEL 
11 A. PREPARE POOD 
12A. CONTROL AGGRESSION 
13 A. CARE FOR PETS 
14 A. HYPERACTIVE ALLOW 
ISA. DRESS>UP ENCOUR. 

16 A. PHYSICAL SAFETY 

17 A. CHILDREN'S WORK 

18 a. PHOTOGRAPHS 
19a. speak ABOUT HOME 
20a. MOTHERS INVITED 



OCCAS. 
OCCUR. 

n 
u 




r 9 

B ■! 

e c 



EQUIPMENT ft SUPPUIE S 
BLOCK BLDG. IB. 

DRAMATIC PLAY 2B. 

WATER -PLAY 3B. 

TABLE GAMES 4B. 

WOODWORKING SB. 

MUSIC RYTHMS 'JB. 

LAN'^UAGE DEV. 7B. 

ARTS A CRAFTS SB. 

SCIENCE 9B. 

COOKING 10 B. 

TOILET FACILITIES II B. 

SINK FACILITIES 12 B. 

OUTDOOR PLAY AREA 13 B. 

CLASSROOM 14 B. 

w 

16 
17 
18 
19 

20 
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FOPM #6 

H^sraucnONS; Use Pencil oniy# Do not use pen or ball point. Be sure each mart It 
dark and completely fills the space* Erase coznpletely any mark you wish to change* Do 
not fold this form. Please answer all questions. Do not fill in your name on thtt 
answer sheet. If you have any questions, speak to your Group Teacher, Head Teacher, 
or •apervisor. Make sure that the I,D* number has heen filled in on clLI answer sheetB. 

KIHEgRQARTEN READIMEgS ! Group Teacher 

/ one for each diUd 

Ob the answer sheet you will find 20 pairs of! adjeotives opposite each other 
(SMVQ^e: Number 1: ' 

I 

Uncertain ;Q Q tl O O D t? ^® 

Between each pair of adjectives are seven boxes. Tou ere, to blacken in the spece 
(meklng eure to fiU in only one space for each pair of adjectives) which closest 
iMeribes the child in relation to his kindergarten readiness. \Tte closer to jthe word 
iMie space blackened, the more you feel that word rather than the opposing adjective 
describes the child. 

Tfeere are no right or wrong answers; do not get hung up on trying to relate to the 
child in terms of these words* We' are interested in your spontaneous reaction, so 
don't struggle over each pair of adjectives trying to reach a decision. Please answer 
all 20 items. \ 

\ • 




KIHOERGARTEN READINESS: GROUP TEACHER 
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SURE 


1 






THIN 


2 






UNSAFE 


3 






COMPLICATED 


4 






CLOSED 


5 






INTERESTING 


6 






FAST 


7 






PREDICTABLE 


8 






EASY 


9 






EXCfTABLE 


10 






ORDERED 


11 






COLD 


12 






HARD 


13 






FEMININE 


14 






PLEASANT 


15 






GOOD 


16 






SMALL 


17 






STRANGE 


18 






CAREFUL 


19 
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PRESCHOOL CHTLD DEVELOPMENT PROGRAM 
BOARD OF EDUCATION OF THE CITY' OF NEW YORK 

Alice R. Harwood, Coordinator 

SUMMER PRESCHOOL CHILD bEVELOPMENT CENTER P.S. Borough^ 

NAME DATE OF BIRTH 

HOME ADDRESS Apt.# ^TELEPHONQj' 



PARENT OR GUARDIAN 



The following items are some of the expectations of accomplishment held for the 
child in the Summer Preschool Child Development Program. All children may not have 
reached full expectation in the seven weeks' period. Please check ( ) only those 
items in which the child has demonstrated proficiency. Under item VI, please 
indicate any special talent the child has shown. Items ( ) are expectations for 
children entering first grade. 



I. SOCIAL DEVELOPMENT 



First 
Week 



1. Knows official first and 
last name. 

2. Knows home address. 

3. Knows age in years. 

4. Knows names of adults in 
his home. 

5. Knows and uses names of 
adults in classroom. 

6. Identifies self as boy or 
girl. 

7. Likes school. 

8. Attends school regularly. 

9. Makes friends in school. 

10. Exercises reasonable self- 
control. 

11. Feels secure in his abil* 
ity to achieve. 

12. Uses forms of polite usage 
e.g., please - thank you. 

13. Accepts and follows school 
routines. 

14. Accepts responsibilities in 
school. 

15. Speaks freely to peers and 
adults in school. 

II. INTELLECTUAL DEVELOPMENT 

1. Expresses curiosity. 

2. Thinks critically. 

3. Remembers and applies 
certain learnings. ' 

4. Recognizes and names 
objects in classroom. 



Ust 
Week 



Pirst 
Afeek 



5. Names and groups things 
that go together. 

6. Sees likenesses and 
differences in shapes, 
sizes, colors. 

7. Has developed certain 
concepts: e.g., up-down 

8. Identifies common sounds, 
e.g., clapping, peoples^ 
voices, auto homs. 

9. Listens and responds to 
music. 

10. Enjoys stories, pictxire 
books, verse. 

11. Consistently holds pict\ir^ 
book right side up. 

12. Turns pages from upper 
right hand comer. 

13. Builds creatively with 
blocks. 

14. Participates in dramatic 
play. 

15. Likes to draw, paint, 
paste, etc. 

16. Speaks in sentenced. 
17* H^lates ideas in sequence 

18. Pronounces sounds dis- 
tinctly. ' 

19. Listens with interest to 
explanations. 

20. Narrates own experiences 

21. Memorizes and sings 
simple songs. 

22. Uses descriptive adject- 
ives. 



Last 
Week 



ERLC 
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PRESCHOOL CHILD DEVELOFKENT PROGRAM 
BOARD OF EDUCATION OF THE CITY OF NEW YORK 



page 2 
cont. 



III. PHYSICAL DEVELOPMENT 



1. 
2. 
3. 



5. 
6. 
7. 



Is toildt-tralned. 
Has muscular coordination. 
Handles classn^m mater- 
ials >rith ease. 
Uses tvro feet alternately 
in going up and doi«n 
stairs. 

Ties owi shoelaces. 

Feeds self. 

Has good posture. 



First 
Week 



Ust 
Week 



IV. HEALTH A^ID SAFETY 



HABITS 



1. 



Knows correct way to 
cross street. 

2. Knows what to do if lost 
3* Recognizes community 

helpers, o«g«9 policeman 
fireman. 
4. Washes hands before eat- 
ing and after using 
toilet without a reminder 

3. Tries foods strange to 
him. 

V. SPECUL TALENT 



First 
Week 



Last 
Week 




B18 



LETTER TO PARENTS 

, BEHAVIORAL SCIENCES CENTER, INC. 
2852 Broadway, New York 10025 

September 12, 196? 

Dear Parents i 

Your child attended the Head Start Program this summer 
at P.S# • We are Interested in finding out how you 

feel about the program, and whether or not you feel it 
benefitted your child. 

These are some of the questions we are interested in 
having answered! 

Do you feel the program was well run? 

Do you feel your child made progress? 

Do you feel the program will help your child in school 
during the year? 

Do you feel that the program offered you something^ 
provided you with services that were useful? 

Any other comments you would like to make will be 
appreciated • 

Please write on the back of this sheet your honest 
opinion of the Head Start program^ You do not have to sigr^ 
your name • But we would be grateCul If you will send In 
your comments within the next few' days, as we would like 
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to include parents' opinions in the final evaluation 
report of the sumae* Head Start program throughout the 
olty. 

Thank you very much for your help. 

(Signed) A.A. Chaplan, M.D.,' Ph.D 
Principal Investigator 



(Signed) Joan Platoff , Ph.D. 

Principal Investigator 
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